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Abstract

Speaking performance is a key element to communicate effectively and understand any
language. Recently, English has gained increased prominence within the Algerian educational
system, which is considered a valuable step towards global communication. Yet, Algerian
EFL middle school learners face many difficulties with speaking performance specifically in
its components, which are fluency, accuracy, vocabulary, and pronunciation due to many
psychological, linguistic and pedagogical factors. Reflective journaling could be used as an
instructional strategy in the EFL classroom, where it enables learners to become aware of
their own speaking experiences and performance, then identify the root cause behind them,
and finally have a plan to self-regulate. This research intended to explore the effectiveness of
using reflective journaling as an instructional strategy to improve speaking performance
components which are fluency, accuracy, vocabulary, and pronunciation among Algerian
EFL middle school learners. It also explored both teachers’ and students’ perceptions in the
use of this strategy in EFL classrooms. A mixed-methods action research design was adopted,
involving a 4-session intervention, pre- and post-intervention questionnaires, and structured
reflective journals conducted with 10 middle school learners at “Académie 22 Private School”
in Sidi Bel Abbés. In addition, classroom observation examined learners’ behavior during
sessions, and semi-structured interviews investigated 8 EFL teachers' perceptions. After
collecting the data, the quantitative results were analyzed descriptively, while the qualitative
data were analyzed thematically. The findings showed an obvious improvement in learners’
speaking performance components, along with an increase in speaking confidence and a
decrease in foreign language Anxiety. Classroom observation reported high learner
engagement, and both teachers and students perceived this strategy as effective in the EFL
classroom. Overall, these results indicate that reflective journaling is an effective strategy for
speaking performance development in Algerian EFL learners. Despite of the positive results,
the study faced limitations such as a small sample size, a short intervention period, and the
absence of a control group.

Keywords: Reflective Journaling, Speaking Performance, Fluency and Accuracy, EFL,
Middle School.
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General Introduction

Speaking performance is crucial to mastering any language, as it allows for communication
and comprehension between individuals. EFL teachers worldwide face several challenges in
teaching this important element of language. English in Algerian schools is receiving more
attention than before. Indeed, it has been gaining increased prominence within the middle
school curriculum where learners are expected to develop communicative competence. As a
result, most teachers face difficulties in teaching speaking performance and finding effective

methods and instructional strategies to foster it.

Most Algerian EFL teachers are not familiar with the effectiveness of reflective strategies
in EFL classrooms. However, interactive and reflective techniques, like reflective journaling
strategy are widely supported in EFL for their ability to simulate self-regulation in learning,
engage learners, and promote oral fluency, accuracy, vocabulary, and pronunciation in
speaking. This is relevant in the case of teaching EFL to middle school learners, as
researchers have stated that learners are more motivated when they engage in metacognitive
activities that they can relate to, and that allow them to express themselves and evaluate their

own output.

Reflective journaling can be used as an instructional strategy that encourages learners to
think about their speaking experiences, identify their difficulties or weak points in any
language skill, and with time become more aware of their progress. It gives learners
opportunities to reflect on their mistakes as well to improve their performance over time. In
EFL contexts, this strategy may help learners participate more actively, reduce speaking

anxiety, and develop their speaking performance in a more consciousand continous way.

Middle school EFL learners often struggle with speaking performance specifically in its
components which are fluency, accuracy, vocabulary, and pronunciation due to some
psychological, linguistic, institutional, pedagogical, and social factors. In Algeria, while
developing oral performance is emphasized in curriculum documents, empirical research at
the middle school level concerning targeted reflective strategies is still under discovery, and
limited research exists, particularly concerning how students perceive their own internal

difficulties, which created a gap that this study aims to fill.

Additionally, many previous studies in other EFL countries viewed this topic either from

the learners’ perspective or from the teachers’ perspective, without combining both, this
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left another gap in understanding how teachers perceive reflective practices and if they
think it is effective or not for learners. Also, they focused more on receptive skills and
neglected the core of spontaneous language production, which is speaking performance. In
general, many studies used advanced and older EFL learners as their sample, rather than

middle school pupils.

This study aims to tackle the gaps mentioned and inspect the effectiveness of using
reflective journaling as an instructional strategy to support speaking performance
development focusing on fluency, accuracy, vocabulary, and pronunciation among
Algerian EFL learners in middle schools and also to understand how both teachers and
students perceive this strategy in the classroom. Classroom observation findings, teachers’
and students' perspectives, and learners’ performance aim to provide practical insights into
how reflective journaling can be used to make speaking instruction more engaging, self-

regulated, and effective.

This research may be beneficial for EFL teachers by providing them with practical
insights on implementing structured reflective journaling strategy to support middle school
EFL learners’ speaking performance. It brings new insights for curriculum designers on
integrating interactive and metacognitive teaching techniques for middle school
learners.Moreover, it supports EFL research in Algeria by filling a gap in studies at the
middle school level, particularly regarding speaking instruction components and the use of
reflective journaling, an area still under discovery. The research is crucial for combining
both teacher and student perspectives along with learner outcomes which provides a more

comprehensive understanding of reflective journaling's potential benefits.

According to these mentioned speaking issues and problems among middle school

learners, the current study aims to explore the following research questions:

- To what extent is reflective journaling effective in improving speaking performance
components (fluency, accuracy, vocabulary, and pronunciation) among Algerian EFL

middle school learners?

- How do Algerian EFL teachers perceive the use of reflective journaling as an

instructional strategy for developing speaking performance?

- How do Algerian EFL learners perceive the use of reflective journaling in

developing their speaking performance?
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The following hypotheses are proposed according to the research questions:

- Reflective journaling is effective in improving speaking performance components

among Algerian EFL middle school learners.

- Algerian EFL teachers perceive reflective journaling as a valuable and effective

instructional strategy for developing speaking performance.

- Algerian EFL learners perceive reflective journaling as a helpful strategy that

supports the development of their speaking performance.

To achieve the aim of our study and to prove the validity of the hypotheses stated above,
the researcher will adopt the mixed-methods approach using an action research design to

gather both quantitative and qualitative data.

Several research instruments are used. Quantitatively, a mixed-methods action research
design was adopted, involving a 4-session intervention, pre- and post-intervention
questionnaires, and structured reflective journals conducted with 10 middle school learners at
“Académie 22 Private School” in Sidi Bel Abbe¢s, Algeria. In addition, classroom observation
examined learners’ behavior during sessions, and semi-structured interviews investigated 8

EFL teachers' perceptions working at different private schools in Sidi Bel Abbes.

The quantitative results will be analyzed in a descriptive way, meanwhile the qualitative
data will be analyzed thematically emphasizing common themes. All together, these methods
will provide a comprehensive understanding of reflective journaling effectiveness and the

perceptions of both teachers and students on this strategy.

In general, this study aims to contribute to the efforts to improve EFL instruction and
practices in Algeria, offering insights into effective teaching techniques that align better with
middle school learners and their needs. By integrating findings of this study, Algerian middle

schools can improve speaking performance instruction.

This dissertation is divided into three main chapters, each chapter highlights specific
elements of the study. The first chapter reviews existing literature, including speaking
performance components, the factors that affect speaking performance among EFL Algerian
learners, the challenges faced by learners in speaking performance in Algerian EFL
classrooms, and the role of reflective journaling in improving speaking performance in EFL.

It highlights the theoretical frameworks and research findings that inform this study,
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emphasizing gaps in current knowledge for Algerian middle school EFL learners. The second
chapter details the research design, including the mixed-methods action research approach
employed, the participants, and the data collection and analysis tools used in both quantitative
and qualitative dimensions, while highlighting the research limitations. The third chapter is
devoted to data analysis and interpretation. It presents the findings from both quantitative and
qualitative tools, analyzing how reflective journaling influenced speaking performance
components. The results are discussed and interpreted in the context of the research questions
and hypotheses presented at the begining of the study. The chapter then offers future

recommendations and research directions.
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Chapter One Literature Review

1.1 Introduction:

The first chapter of this research is devoted to the literature review. It aims to review
the previous literature related to speaking performance and the use of reflective journaling as
an instructional strategy to improve speaking performance among Algerian middle school
EFL learners. The purpose is to summarize the existing research, show what has already been
done in the field, and highlight the main gaps in previous studies, especially those concerning
middle school learners in the Algerian context. By doing so, it helps justify the choice of the
research topic and supports the use of methods selected for this study. The chapter begins by
establishing a clear definition of speaking performance, It then examines the importance of
speaking performance in the educational and EFL contexts, after that it demonstrates the
challenges of teaching speaking in Algeria, categorizing six dimensions of obstacles then
moves to the suggested approaches in enhancing speaking performance in EFL contexts.
Finally, the chapter shifts to reflective journaling as an instructional strategy, highlighting its

benefits, effectiveness, and relevance to speaking performance in EFL middle classrooms.

1.2 Definition of speaking performance:

Speaking performance is a combinatorial and multi-dimensional skill that represents the
observable manifestation of an individual's communicative ability in real-time (Goh & Burns,
2012). It is a process where the speaker must simultaneously manage conceptualization,
formulation , and articulation to achieve a specific goal (Level, 1989; Kormos, 2006). Rather
than just reflecting static knowledge, speaking performance is a dynamic demonstration of a
speaker’s capacity to negotiate meaning and maintain a flow of information within a social or

academic context (Cameron, 2001; Baron, 2020)

In an educational context, speaking performance is the observable act of a student
using language to complete a task (Brown, 2004). To perform well, a student must do more
than just use correct grammar; they must integrate their knowledge of vocabulary with the
ability to speak fluently and appropriately for the situation (Goh & Burns, 2012). Since this
happens in real-time, performance shows how effectively a student can handle the mental
pressure of communicating a message clearly while others are listening (Skehan, 1998;

Luoma, 2004).
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1.3 The importance of speaking performance in EFL

Speaking performance is a fundamental component of the EFL context. It is considered
as both a tool for communication and a catalyst for linguistic development (Ur, 1996).
Engaging in oral performance allow learners to move beyond the passive understanding of
grammar and begin to use the language as a dynamic tool for social interaction and academic
success (Richards, 2008). Successful speaking performance is considered a powerful
motivator, increasing student confidence and reducing the psychological barriers that often

hinder foreign language acquisition (Goh & Burns, 2012; Skehan, 1998).

1.4 Core Components of Speaking Performance

Brown (2004) identifies four key components that shape speaking performance: fluency,
grammar, vocabulary, and pronunciation. These divide into linguistic knowledge and

psycholinguistic processes.
% Fluency

It is the ability to speak at a natural speed without long or awkward pauses (Lennon,
1990). It is a psycholinguistic process because it shows how quickly the brain can turn
thoughts into words. According to Schmidt (1992), fluency demonstrates automaticity,
meaning the student can focus on their message instead of thinking about every individual

word.
% Grammatical Accuracy

Accuracy refers to the student's ability to use the rules of the language correctly.
Skehan (1998) argues that accuracy shows how well a learner can notice and control
language forms while speaking. It is a linguistic component because it measures the student's

mastery of the structures and rules of English.
+* Lexical Resource

Vocabulary involves the range and the appropriateness of the words a student chooses
to speak with. Nation (2001) explains that successful performance depends on the student’s
vocabulary depth- knowing how to use words correctly in different contexts. This is a
linguistic component that allows a student to be precise and prevents them from stopping to

search for words.
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+* Pronunciation

It is the foundation of being understood. Brown (2004) states that the primary goal in
the classroom is intelligibility. This is a linguistic component involving the clear production

of sounds, rhythm, and stress patterns so the listener can understand the message easily.

1.5 Factors affecting speaking performance in Algerian middle school

EFL classrooms:

Developing speaking performance in Algerian middle schools is a major challenge that
has been documented by researchers over the last two decades due to many factors. They can

be categorized into six primary dimensions which are:
A. Psychological and affective factors

These factors are significant in influencing learners’ speaking performance in EFL
classrooms. One of the most common issues is Foreign Language Anxiety, Horwitz et al.
(1986) claim that it is a combination of feelings of tension, fear, and nervousness related to
language learning. In classroom settings view, learners often experience anxiety when
speaking in front of others, which leads to hesitation and reduced performance. Additionally,
a lack of motivation also limits learners’ engagement in speaking situations; Dornyei (2001)
states that motivation plays a big role in sustaining learners’ effort and willingness to
communicate; when it is low, learners tend to remain passive and avoid practicing speaking,
which negatively affects their fluency development. Furthermore, fear of failure, particularly
fear of making mistakes creates a sense of insecurity that discourages learners from taking
risks in communication. Horwitz et al.(1986) also mentioned that this fear of negative
evaluation can stop learners from expressing themselves freely. These psychological barriers
impact key components of speaking performance; mostly, they act as a mental break that

forces students to pause and self-correct, which severely reduces their fluency.
B. Linguistic Factors

Linguistic factors influence EFL speaking performance by facilitating how learners

apply language knowledge during real-time communication.



Chapter One Literature Review

% Lexical Deficiency:

Limited vocabulary is also a barrier to clear expression. Abu Alyan (2013) emphasize
that insufficient lexical resources force learners to pause or stop when they cannot find

appropriate words which will directly reduce fluency in speaking performance.
% Grammatical Accuracy:

A lack of grammatical competence leads to simplified or incorrect sentence structures.
Baker and Westrup (2003) suggest that when learners are unsure of grammar rules, they rely

on incomplete structures; this negatively affects the accuracy of their spoken output.

% Mother Tongue Interference:

This occurs when learners unconsciously transfer phonological and lexical patterns
from their native language into English. Baker and Westrup (2003) emphasize that this L1
transfer remains a consistent difficulty among learners, causing errors and mistakes in sound

production.
% Phonological Difficulties:

Another difficulty is limited exposure to authentic English that often results in incorrect
sound production. While pronunciation is a component of speaking, it is also a factor that
determines intelligibility. Shumin (1997) argues that clear pronunciation is essential for

ensuring messages are understood during speaking in the language between persons.

These linguistic factors such as lexical gaps, grammatical inaccuracy, and LI
interference directly impact the components of speaking performance by reducing both the

clarity and the flow of communication.
C. Cognitive Factors

Cognitive factors refer to the mental processes involved in language production, such as
understanding input, organizing ideas, and processing language in real time; all of these
directly influence learners’ speaking performance. The first significant cognitive factor is the
listening-speaking connection, speaking requires learners to process and understand input
before responding. According to Shumin (1997) and Doff (1998), learners cannot produce
appropriate spoken responses if they fail to understand what is being said to them, which

negatively affects interaction and fluency during classroom communication. Secondly, the
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lack of idea generation, which limits learners’ ability to speak about certain subjects and
organise ideas. Rivers (1968) explains that this leads to pauses, silence, or short answers.
This affects fluency, where learners are unable to maintain continuous speech due to a lack of
content to express. Thirdly, processing speed and real-time language production are also
crucial in speaking performance. Learners are required to think, plan, and produce language
at the same time, which can create cognitive overload. When learners are unable to process
language quickly enough, they tend to hesitate, pause, or stop speaking, which reduces
fluency and disrupts communication flow (Levelt, 1989; Kormos, 2006). Lastly, word
retrieval difficulty can also affect speaking performance. Learners may know a word but fail
to access it quickly during speech. This leads to interruptions and reformulations, which

reduce fluency in oral performance.
D. Structural and Pedagogical factors:

In Algerian EFL classrooms, overreliance on traditional teaching methods creates a
major pedagogical barrier. This approach stifles students speaking skills and performance by

favoring teacher centered lessons, high-stakes testing, and grammar focused instruction.
% Teacher-Centered Dominance:

Traditional teaching in Algeria is where teachers are the main transmitters of knowledge. Al-
Hosni (2014) notes that teachers use far more oral language than students, dominating talk
time and leaving students just as passive listeners. Instead of facilitating interaction, teachers
often play the role of a"drill sergeant," as Young (1991) describes, which decreases student
speaking performance and creates a threatening environment for those afraid of mistakes.
Emhamed and Krishnan (2011) found that some teachers still view reading and writing as

more important than speaking and listening.
% Focus on Accuracy and Grammatical Analysis:

Traditional methods prioritize only grammatical accuracy neglecting communicative fluency.
Bygate (1987) and Hughes (2002) explain that teachers find grammar and writing easier to
teach since speaking involves complex cultural and psychological factors that traditional
methods ignore. Brown (2001) argues that many see communication teaching as mere rote
memorization of dialogues or drills, which does not prepare students for a sufficient speaking

performance.
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¢+ Over Correction

Young (1991) and Herron (1981) warn that correcting every error is counterproductive,
as it makes students feel threatened and embarrassed, leading them to avoid speaking.
Harmer (1991) adds that constant correction destroys conversational flow and demotivates

learners.
% Classroom Arrangement

Bowman et al. (1989) argue that traditional row and column seating hinders interactive

teaching.
E. Institutional and Structural factors

Institutional barriers include systemic and organizational constraints from the

educational system and school environment.
% Overloaded Curricula and Time Constraints

Teachers face pressure to cover extensive syllabus in limited time. According to Diaab (2016),

this leads to rushing through material, prioritizing pace over communicative performance.
% Large Class Sizes

Crowded classrooms, especially in public middle schools, are a major issue. Burns
(2010) argues that classes of 28 or more students make individual speaking practice nearly

impossible, leading to uneven participation where a vocal minority dominates talk time.
+ Lack of Administrative Support and Training

Teachers attempting innovative methods like Action Research often lack school
administration support. Haddaoui (2025) highlights insufficient training in research

methodology and speaking performance strategies.
F. Social and Contextual factors:
Social barriers involve classroom interpersonal dynamics and broader cultural contexts.
¢ Cultural Perceptions of English (Showing Off)

Aloreibi and Carey (2017) identify a unique barrier: peers view communicative English
practice as showing off, making it a social taboo in public or social settings and discouraging

spontaneous use.
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% Lack of Family Support and Exposure

Latha and Ramesh (2012) highlight that parents' low English proficiency or educational

background prevents support for oral performance.

In conclusion, all these factors in Algerian EFL middle schools reduce learners'

speaking performance.

To provide a clear and simple framework, Table 1.1 summarizes the factors affecting
speaking performance, showing the key researchers whose work has defined these obstacles

and their specific impact on learners' communicative output.

Dimension Key Pioneers Impact on Performance

Horwitz et al. (1986); Anxiety and low motivation hinder speaking

. Psychological
a. Teychologica Dérnyei (2001) by prompting avoidance behaviors.

Lexical gaps and L1 interference impair

Talbi & Aissa (2021
albi & Aissa ( ) fluency, clarity, and reduce spontaneous

. Linguisti
b. Linguistic Baker & Westrup (2003)

output.
. Levelt (1989) Shumin Cognitive overload and slow processing
c. Cognitive . .
(1997) Kormos (2006) interrupt smooth communication flow.
) Young (1991) Harmer Teacher dominance and excessive correction
d. Pedagogical . .
(1991) foster a threatening classroom environment.
e. Institutional Burns (2010) Diaab Larg§ clfdsses and‘ exam‘pressure (e.g., BEM)
(2016) marginalize speaking skill development.

Cultural taboos against "showing off" and

f. Social Aloreibi & C 2017) . . . . .
oaa oredt arey ( ) limited home practice restrict spontaneity.

Table 1.1: Summary of key Factors Affecting Speaking Performance in Algerian EFL
Middle Schools

1.6 Instructional Approaches for Enhancing Speaking Performance

To help students enhance their speaking performance, teachers have moved away from
traditional methods that focus only on grammar rules to Modern teaching approaches that
focus on real world communication. These frameworks are essential because they provide the

communicative platform upon which reflective strategies can be effectively applied.
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A. Communicative Language Teaching

According to Gutierrez-Heras and Villacrés-Camino (2022), Communicative Language
Teaching (CLT) is defined as an approach that enables the learners use the language in real-
life situations. It is focused on the interaction among students that produce speech or
conversation for most of the classroom time using the target language. It enhances

communication through different techniques.

Richards and Rodgers (2014) explain that the goal of learning a language with this

approach is not just to know the rules, but to be able to use the language in real life contexts.

In a CLT classroom, the focus is on fluency rather than being 100% perfect with
grammar, in this way students feel less pressure. This aids in becoming more comfortable and

open to use English.

In this approach, there is specific classroom techniques utilized to translate the

theoretical principles of Communicative Language Teaching (CLT) into practice:
% Role-Play and Simulation

Role-play is a technique used in EFL to simulate real-world social interactions.
According to Larsen-Freeman (2000), this technique provides a space where students assume
specific social roles, such as a customer or a professional. So by adopting a personality,

learners often experience an improvement in their speaking performance components.
+ Information-Gap Activities

As noted by Richards (2006), the information-gap principle is a primary driver of
authentic interaction. In this technique, students are given different topics or pieces of
information and must exchange them to one another in order complete a task. since there is a
genuine need to share information, students are forced to engage in the negotiation of
meaning (Long, 1983) , This process involves using communication strategies, such as
paraphrasing or asking for clarification to ensure the message is successfully delivered and

understood.
% Goal-Oriented Language Games

Within the CLT framework, games are structured pedagogical tools rather than simple
entertainment. According to Wright, Betteridge, and Buckby (2005), language games direct
the learner’s attention toward achieving a specific objective or solving a puzzle. This helps

lower the Affective Filter (Krashen, 1982) as the student becomes less self-conscious about
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making errors and more focused on the outcome of the game. Consequently, games promote

spontaneous oral production and increase fluency.

X/

% Classroom Discussions

These Discussions encourage engagement by requiring students to express their
opinions and respond to peers in real-time. This technique promotes interlanguage
development, which is a process where students refine their language skills through active
use (Swain, 1985). By participating in discussions, learners move beyond the repetition of

memorized phrases and begin to develop the ability to manage complex conversations.
B. Task-Based Language Teaching approach

Task-Based Language Teaching offers a structured framework that specifically targets
student hesitation. Rod Ellis (2003) defines a task as a goal oriented activity where learners
must use the target language to achieve a specific outcome. This approach directly impacts

speaking performance by balancing the cognitive demands placed on the learner.

To build confidence and improve performance, TBLT follows a specific sequence that
prepares the student before they are asked to perform. Jane Willis (1996) proposes a three-

stage framework that acts as a psychological support system:
% The Pre-Task Stage:

The teacher introduces the topic and provides necessary vocabulary. Skehan (1998)
mentions that this reduces cognitive load, which Schmidt (1992) identifies as a requirement
for improving fluency. so, by providing the language early, students can speak more

automatically
% The Task Cycle:

Students work in pairs or small groups. This "private practice" builds courage and
allows for repeated performance, which helps transition language from controlled to

automatic processing.

¢ The Language Focus:
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Accuracy is addressed only after communication has occurred. This allows students to
"notice the gap" (Schmidt, 1990) between their actual performance and the correct forms,

leading to higher linguistic accuracy in future tasks.

The effectiveness of TBLT relies on specific task types that shift the learner's focus
away from anxiety. According to the typology established by Pica et al. (1993) and further
popularized by Willis (1996), these activities include:

% Information Gap Tasks:

One student has information the other lacks. Pica et al. (1993) emphasize that these
tasks make speaking a functional necessity, forcing students to focus on being understood a

key goal of speaking performance.
% Problem-Solving Tasks:

Groups must agree on a solution to a dilemma. Willis (1996) notes that since there is no
single correct answer, the pressure for linguistic perfection is replaced by the desire to share

an opinion, allowing for greater fluency.
C. Cooperative Learning (CL)

The previous approaches focus on the content and structure of the lesson, But
Cooperative Learning focuses on the social atmosphere of the classroom. Johnson and
Johnson (1994) define Cooperative Learning as a strategy where students work together in
small groups to reach a shared goal. The central premise is positive interdependence, where
students support one another rather than competing which creates a foundation for improved

speaking performance.

The primary benefit of Cooperative Learning is removing the stage fright of speaking in
front of class. Slavin (1995) notes that in traditional teacher-centered lessons, students often
feel "on the spot," which increases anxiety which hinders oral performance. In a cooperative
group, the student only speaks to a few peers, creating a safety net. According to Krashen’s
(1982) Affective Filter Hypothesis, high stress blocks language acquisition. By lowering this
filter, CL allows students to keep more mental energy to fluency and interactional

competence rather than managing fear.

This approach utilizes specific, highly organized structures that make it impossible for a

student to hide, but easy for them to succeed in their speaking performance. These include:

+* Think-Pair-Share:
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Developed by Lyman (1981), this strategy allows a student to think individually and
then discuss with one partner before sharing with the class. This provides two "practice
rounds," which significantly reduces hesitation and allows for a more automatic performance

when they speak to the larger group
% The Jigsaw Technique:

This method was created by Aronson (1978) where the teacher assigns each student a
unique segment of a lesson to teach to their group. Because the group relies on the student’s

specific contribution, the learner gains a sense of expert status.
% Numbered Heads Together:

Introduced by Kagan (1994), this structure promotes group accountability. Because any
student might be randomly called to answer for the group, peers work collaboratively to
ensure every member especially the shyer ones is prepared. This peer-teaching ensures that

everyone practices linguistic accuracy before being called upon.

Kagan (1994) argues that these structures change the classroom dynamic from
evaluation to support. As students receive positive reinforcement from their peers, they build
self-efficacy, the psychological engine behind a strong speaking performance. This social
validation is essential in the Algerian EFL context, it transforms the act of speaking from a

risky individual performance into a successful and collaborative achievement.
D. Strategy-Based Instruction (SBI)

It focuses on the individual student rather than just classroom activities. According to
Cohen (1998), this approach involves teaching students "survival tools" or compensatory
strategies. These are mental techniques that help learners stay in a conversation even when
they forget a word or make a mistake, which directly improves their speaking performance

especially their fluency.

A major cause of anxiety is the fear of getting stuck. Dornyei and Thurrell (1991) argue
that these strategies prevent a loss of confidence and increase their speaking performance.

They include circumlocution, fillers, and appealing for help, etc.

When students have these communicative tools, they are more likely to take risks.
Oxford (1990) also mentioned affective strategies, like positive self-talk and deep breathing,
to manage stress. By using these, students increase their self-efficacy (Bandura, 1997) where

they become "strategic speakers" who can balance fluency with accuracy.
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The following table shows a comparative overview of these four instructional approaches,
emphasizing on their key techniques and their specific contributions to the enhancement of

student speaking performance.

Approach How It Enhances Speaking Performance Key Techniques

Builds fluency & comfort via real interaction ~ Role-play, info-gap, games,

CLT _ _
(less grammar pressure) discussions
TBLT Reduces hesitation with prep/practice; Pre-task, task cycle, focus; info-
improves automaticity & accuracy gap, problem-solving, jigsaw
it Lowers anxiety via peer support (safety net, Think-pair-share, jigsaw,
no stage fright) numbered heads

Boosts fluency/confidence with strategies . )
SBI ) ) Circumlocution, fillers, self-talk
(avoids getting stuck)

Table 1.2: Summary of EFL Teaching Approaches in Enhancing Speaking performance

As these approaches aim to improve speaking components such as fluency, accuracy,
and vocabulary by providing space for oral practice, they often lack a structured mechanism
for internalizing these experiences. As farrell (2007) argues, moving beyond mere repetition
toward conscious improvement requires a reflective strategy. This strategy bridges the gap
between classroom performance and self-regulation by helping learners identify the various

factors that prevent them from fully developing these components.

1.7 Reflective Journaling as an Instructional Strategy

Reflective journaling is considered one of many learning strategies that teachers can
use to support their students in identifying and regulating their learning difficulties. A journal
provides a private, secure environment for many EFL learners to confront their learning
struggles. In reflecting on experiences, students come to understand or even see for the first
time the factors that are causing their particular struggles with learning, and in so doing they
develop self-awareness. Additionally, students will learn self-regulation strategies in order to
monitor their own progress and to plan how they will improve in the classroom. Ultimately,
this strategy helps to turn the classroom struggles of learners into academically measured

growth.
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1.7.1 Definition of Reflective Journaling

Moon (2006) claims that reflective journaling is a form of writing where it is used in
some ways to explore, create, or study an experience, idea, concept or information. It
involves more than recording what happened; its purpose is to learn from the experience, idea,
concept or information (Moon, 2004, p. 87). Reflective journaling provides the learner with a
tangible record of their reflective thinking, and in this way supports Schon’s (1983) notion of
reflection-on-action. As Boud et al. (1985) point out, reflective learning involves recapturing
the experience followed by evaluation of that experience. Reflective journaling enables
learners to release themselves from the pressures of coursework and to think objectively
about their learning, in order to evaluate and learn from their progress and improve future

learning.

1.7.2 Types of Reflective Journaling

Reflective journaling strategy is not limited to any specific approach; however, it is
generally categorized into two main types: unstructured and structured journaling. This

differs based on instructional goals and learners’ levels.
% Unstructured Journaling

Unstructured journaling is a free writing activity. Students have freedom to write
whatever they like as long as it is related to their experiences in and out of classroom. As
Moon (20006) states, the freedom of journaling is excellent for deep personal expression and
allows for a natural flow of ideas, thoughts and feelings. For many students the most difficult
task is filling a white piece of paper. Without guiding students, some tend to write what
happened instead of analyzing their experiences and thoughts. The unstructured journaling
activity is most appropriate for upper level learners. Young learners are still developing their

ability to think critically and this type of journaling would not encourage analysis.
% Structured (Guided) Journaling

This type of learner reflection activity provides tasks that students need to complete
while reflecting on their learning, such as answering a series of questions, exploring a
concept or issue in light of their learning experiences, or describing experiences using
prompts or guidance from a teacher or peer. Adding structure to the reflective process allows
learners to gain greater insight into how they learn (Moon, 2004). In the EFL context, using

guided learner reflection enables students to focus on the key elements that have provided
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them with meaningful learning experiences while steering clear of unnecessary detail (Farrell,

2012).

This type of learning self-assessment is based on John H. Flavell’s (1979) work on
metacognition. Through guided questions, students identify factors that affect their learning

and develop the self-regulation skills that lead to improvement.

1.7.3 The Role of Reflective Journaling in Enhancing EFL Speaking

Performance

Reflective journaling is a tool to take talking and bridge it to thinking (Schmidt, 1990).
By recording what students do with language in a speaking context, they notice which aspects
of their speaking performance could be improved, specifically identifying areas for
improvement in speaking performance components such as grammar, vocabulary,
pronunciation, and fluency (Swain, 1995). In this way, students ‘notice’ not only errors but
also the causes of those errors (linguistic deficits or other reasons, psychological reasons such
as anxiety, for example) and are then able to plan ways in which to address those areas for
improvement. Farrell (2013) suggests that this process of making oral errors and then using
those errors as data to monitor and regulate one’s own learning can be very powerful for

student learning.

This figure illustrates the process of how reflective journaling improves speaking

performance in EFL.

REFLECTIVE JOURNALING PROCESS:
EFL SPEAKING PERFORMANCE

AWARENESS DIAGNOSIS ANALYSIS REGULATION
(NOTICING) (COMPONENTS) (ROOT CAUSES) (PLANNING & ACTION)

Figure 1.1: Summary of the Role of Reflective Journaling in Enhancing EFL Speaking

Performance
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1.7.4 Theoretical Foundations of Reflective Journaling for EFL Speaking

Performance

This following section informs key language acquisition, psychological, and
educational theories that demonstrate the effectiveness of reflective journaling in enhancing

speaking performance among EFL middle school learners.
A. Experiential Learning Theory

David Kolb’s theory (1984) claims that learning is not a passive event but a cyclical
process consisting of four stages, which are concrete experience, reflective observation,
abstract conceptualization, and active experimentation. In an EFL context, a speaking activity
serves as the concrete experience. Reflective journaling provides the essential reflective
observation phase, where learners analyze their performance and identify specific difficulties.
By conceptualizing these experiences, students can plan for future improvement, which

builds a documented sense of progress and gradually strengthens their speaking performance.

To better illustrate how the journaling process aligns with Kolb’s four-stage learning

cycle, Figure 1.2 provides a detailed visual summary.

Kolb’s Learning Cycle

Active Concrete

Experimentation EXperience

Trying out what Having actual
you have Learned Experience

Abstract Reflective

Conceptualisation Qbservation

Reflecting on
Experience

Learning from
Experience

Figure 1.2: Kolb’s Learning Cycle
B. Reflective Practice theory

Reflective practice is about ongoing self-evaluation, which can serve to enhance

professional and academic performance. In the context of EFL classes, journaling facilitates
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what Schon (1983) calls reflection-on-action, learners reflect on their performance
immediately after a speaking task. Typically, learners are under a lot of pressure whilst
performing a speaking task, journaling allows them to go back to the task after the pressure
has subsided and process what happened, whilst also identifying areas of strength and
weakness. This process of self-evaluation promotes learner’s growing awareness of their
speaking performance, leading to greater readiness and confidence in speaking as academic

competence and professionalism develop.
C. Affective Filter Hypothesis

The Affective Filter hypothesis by Krashen (1982) explains how these elements: high
levels of anxiety, low levels of motivation, and poor self-efficacy can create a high affective
filter, which is believed to be a mental block to language acquisition. Reflective journaling
here is used as an instructional strategy to lower the affective filter by giving learners the
opportunity to reflect on and find solutions to improve their speaking ability outside of the
classroom. By journaling and externalizing sources of anxiety, as well as tracking
improvements in speaking ability, students are able to come to a better understanding of the
difficulties they face prior to performing speaking tasks, thus entering into speaking

situations with a greater sense of relaxation and confidence.
D. Self-Efficacy Theory

Bandura (1997), who explored Self-Efficacy Theory, explained how individuals believe
in their capability to achieve particular tasks. In the context of EFL speaking classes, the
practice of reflective journaling could make students aware of their development in speaking
skills and acknowledge their communicative success. Through such mastery experiences,
students would consequently solidify their belief in their own speaking abilities and enhance
their self-efficacy, which is a determinant of their speaking performance and motivation to
take risks in using language to achieve particular ends and to carry out more demanding

speaking tasks.
E. Metacognitive theory

According to Flavell (1979), metacognition is ‘thinking about thinking’, it is the
monitoring and regulation of one’s own mental processes. Reflective journaling is one
practical approach to fostering metacognition. Using a structured set of reflective prompts
enables the researcher to ensure that participants are focusing on key aspects of cognition,

including monitoring difficulties and regulating goals, rather than merely reflecting as they
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would in conversation (i.e., not simply reflecting aimlessly). The awareness of the
‘mechanics’ of learning thus gained by learners is key, and this awareness gives learners a
sense of control over their learning that contributes significantly to long-term speaking

performance.
F. Constructivism and scaffolding

Constructivist theory by Piaget (1970) and Vygotsky (1978) describes learning as an
active process where learners build their knowledge using their past experiences. In this case,
speaking activities give learners a learning opportunity, and reflective journaling allows
learners to think critically about their experiences, the difficulties they experienced, and
possible reasons for these difficulties. This helps learners identify where the gaps are and

what skills and competencies are necessary to meet their speaking goals.

This practice is related to scaffolding, which is itself related to Vygotsky's Social
Constructivism and was developed by Wood et al. (1976). Scaffolding is the support that a
teacher provides learners to enable them to achieve a task that they are unable to do
independently. In reflective journaling, the teacher scaffolds by providing learners with
support and suggesting strategic actions to achieve their speaking goals. The journal prompts
scaffold by providing learners with a structure to build their ideas where learners struggle to
formulate written thoughts using the target language. This support gradually helps learners
gain an understanding of their speaking difficulties and more importantly become

autonomous.

The following table summarizes the main theoretical frameworks supporting the use of

reflective journaling in enhancing EFL speaking performance.

How It Supports Reflective
Theory Journaling for Speaking
Performance

Key Mechanism/Link to
Journaling

Experiential Learning  Speaking tasks become learning Learners analyze experiences in

(Kolb, 1984) cycles that track progress. the reflection phase.
Reflective Practice Post-task review builds Journal captures reflection-on-
(Schén, 1983) confidence after pressure eases. action right after speaking.
Affective Filter Private writing lowers anxiety =~ Externalizes fears and tracks
(Krashen, 1982) before speaking tasks. gains outside class.
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How It Supports Reflective

Key Mechanism/Link t
Theory Journaling for Speaking e e.c S o
Journaling
Performance
Self-Efficacy (Bandura, Documented successes Logs mastery moments and
1997) strengthen speaking belief. skill progress.
Metacognitive (Flavell, Reflection monitors and Prompts track difficulties and
1979) controls learning processes. set speaking goals.
Constructivism/Scaffol Teacher strategy support +

Builds speaking skills actively

di Piaget, 1970; .
ing (Piage from experiences.

Vygotsky, 1978)

prompts scaffold journal
thinking.

Table 1.3: Theories that Support Reflective Journaling in Enhancing Speaking

Performance

1.7.5 Empirical Evidence on Reflective Journaling and Speaking

Performance

This section is allocated to review the literature related reflective journaling as an

effective strategy for improving speaking performance.

» Case Study 1: Empirical Evidence on the Effect of Reflective Journals on
Complexity, Accuracy, and Fluency of L2 Oral Performance ( Kavoshian et al., 2018)

This study is conducted by Kavoshian et al. (2018) aimed to investigate the effect of
reflective journals on complexity, accuracy, and fluency of L2 oral performance, with
implications for speaking confidence through enhanced self-reflection in EFL contexts. They
used Wilcoxon Signed Ranks Tests on audio-recorded initial lectures, videotaped final
lectures, reflective journals, and focus group interviews to test their research question. The
research was conducted with 30 Iranian EFL learners in a private language institute in
Hamedan, Iran, during an 8 week ESP course. The results demonstrated significant
improvements in syntactic variety, error-free clauses, and correct verb forms. Also,
qualitative data indicated that journals boosted learners' confidence, self-awareness, and

fluency by overcoming speaking anxiety and fear of mistakes and errors.
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» Case Study 2: HARNESSING THE POWER OF JOURNALING IN
ENHANCING B2 ENGLISH LANGUAGE PROFICIENCY (Zhylyrova, Yersultanova
& Agabekova, 2025)

The study conducted by Zhylyrova et al. (2025) explores the impact of journal writing
on the language proficiency of B2 level English language learners. Employing a mixed
methods approach, the research combines quantitative data from language proficiency
tests and qualitative insights from learners’ journal entries and interviews. Conducted
quantitative analysis revealed a significant increase in language proficiency among the
journaling group, with notable improvements in writing fluency, vocabulary usage, and
all language scores. Pre- and post- intervention tests showed an increase in mean
composite scores, with a statistically significant difference. Qualitative data underscored
the benefits of journaling in enhancing self-expression, reflective practice, and confidence in
language use. The study concludes that keeping journal is an efficient teaching
instrument for improving language proficiency in B2 level learners. It enhances linguistic
skills such as fluency and accuracy, fosters critical and creative thinking  skills, self-
awareness, and learner autonomy as well. The findings point to the incorporation of
journaling in language learning curricula, which may have a significant positive impact

on language acquisition.

» Case Study 3: The Effectiveness of Reflection in Developing Students' Oracy
(Zayed, 2009)

In this quasi-experimental study, Zayed (2009) investigated the impact of structured
reflection on the oracy skills of 42 EFL tourism students at Suez Canal University. The
intervention required the experimental group to be consistent with Spoken Journals (SJ),
including of weekly audio recordings where students responded to structured prompts to
critically evaluate their own oral performance and progress. The Quantitative findings from a
post-oracy test revealed that the experimental group significantly outperformed the control
group. The statistical analysis showed that reflective journal scores pointed to their final
speaking performance, confirming that systematic, metacognitive reflection through

journaling directly promotes improvements in oral proficiency.

Table 1.4 summarizes the three key empirical studies above, showing the positive
impact of reflective journaling on EFL speaking performance, and highlighting

improvements in fluency, accuracy, confidence, and overall oral proficiency.

25



Chapter One Literature Review

H
Study Why ( Purpose ) ( 13[ve‘eltho dology) Who / Where Key Results
Effect of . ) 30 advanced o
. L — Wilcoxon Signed Iranian EFL,  Cains in syntax,
Kavoshian Ranks Tests, 1 accuracy,
on L2 oral o earners,
et al. complexit audio/video fluency, boosted
(2018) accurr)ac }fIl’uenc recordings, journals, Hamedan, confidence,
% Y focus groups Iran (8-week 1o qyced anxiety
and confidence ESP course)
I t of .
! . 8 Mixed methods: B2 English proficiency gains;
Zhylyrova  English . .
. ) pre/post proficiency  learners improved
et al. proficiency (incl. : )
tests, journal entries,  (group not fluency,
(2025) fluency, . s .
interviews specified) vocabulary, self-
vocabulary, expression
confidence) P
Quasi-experimental: 42 EFL Experimental
Effectiveness of Spoken J ou@als tourism group
Zayed . (weekly audio students; outperformed
reflection on )
(2009) oracy skills responses to Suez Canal controls; journals
4 prompts), post-oracy  University, predicted
test Egypt speaking gains

Table 1.4: Summary of Key Empirical Studies on Reflective Journaling's Effectiveness

in EFL Speaking Performance

1.8 Instructional Guidelines and Phases of structured Reflective
Journaling in Algerian Middle EFL Classrooms

To implement reflective journaling in middle schools in Algeria, the teacher must

follow these guidelines and the phases of reflective journaling adapted from Sanjaa (2020)
and Gibbs (1988):

¢ Instructional guidlines:

Sanjaa (2020) claims that structured reflective journaling should follow some
guidelines to be effective in an EFL context. This has to require a well-planned and organized
way to lead students to reflect deeply on their learning experience rather than only describe it.

the framework of Kerka (1996) that was adopted by Sanjaa (2020) identifies three
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requirements that should be implemented by the teacher in order to make reflective

journaling work in the classroom.

Trustworthiness: There should be a sense of safety between the student and the teacher.
Students may feel worried about being judged when expressing their thoughts. The teacher

should focus on understanding the student’s reflection rather than evaluate it.

Clarity of Expectations: The purpose of the reflective journal should be clearly
explained to the students. They need to understand the purpose behind doing reflective

journaling, who will read their work, and how it will be used.

Quality of Feedback: The teacher’s feedback must be focused on the student’s thinking
and reflection rather than correcting the issue itself. This helps students feel supported, safe,

and encourages them to reflect more deeply.
> Phases of Reflective Journaling

Sanjaa (2020) emphasized on using structured journaling which is a type of reflective
journaling based on specific prompts designed by the teacher according to the Gibbs’
Reflective Cycle (1988). While Gibbs’ model includes six stages, it can be simplified into
three main phases to make it easier for learners to follow. Although these phases are
presented in a general form, they can be applied to support learners’ reflection on speaking

activities and improve their oral performance.
» Phase 1: Descriptive (The “What”)

This phase aligns with Gibbs’ “Description.” Students describe a learning experience or
classroom activity and explain what happened. At this stage, the teacher acts as a scaffolder,
where he helps learners express their ideas clearly, especially at early stages. The prompts
utilized in this initial phase are designed to encourage basic recall of the speaking activity,
requiring learners to identify the communication topic or classroom task to establish a

descriptive baseline for deeper reflection.
> Phase 2: Analytical (The “Why ”)

This phase combines Gibbs’ Evaluation and Analysis, where students reflect on their
difficulties and also identify the factors behind them. The purpose is to help learners become
more aware of their learning process. In this phase, the teacher takes the role of a coach,
where he guides reflection without focusing on correcting language errors. To achieve this,

the framework relies on diagnostic prompts that target specific speaking components. These
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include self-assessment prompts regarding the speaking components which are: fluency,
accuracy, pronunciation, and vocabulary, alongside questions that track the factors behind

them.
» Phase 3: Action-Oriented (The “Now What”)

This phase is connected to Gibbs’ Action Plan. Students decide what they will do
differently in future tasks and plan simple goals for improvement. Here the teacher takes the
role of a facilitator, he provides feedback or suggestions to help students turn their reflections
into achievable goals. This phase is implemented through two distinct types of reflective
prompts: autonomous goal-setting prompts where learners outline personal improvement
strategies, and cooperative feedback prompts where students explicitly communicate their

specific scaffolding and instructional needs to the teacher.

In general, By following this three-phase cycle, reflective journaling becomes a strategy
that helps learners describe their experiences, reflect on their difficulties, and plan for

improvement in an organized and clear way.

This figure simplifies the teacher’s role in the reflective journaling process in the

classroom.
PHASE 1: PHASE 2: PHASE 3:
DESCRIPTIVE — ANALYTICAL —» ACTION-ORIENTED
(The “What”) (The “Why & How”) (The “Now What”)
Teacher Role: Teacher Role: Teacher Role:
SCAFFOLDOR —> COACH g FACILITATOR
o Helps learners express o Guides reflection on o Encourages practical,
ideally. difficulties. future actions.
: ; o Helps analyze learning o Provides feedback &
o Provides guided reasons. suggestions.
prompts. o Does not focus on o Helps turn reflections

language error correction. into achievable goals.

Figure 1.3: Teacher’s role in Reflective Journaling

1.9 Conclusion

This chapter reviewed the literature on speaking performance and reflective journaling
in EFL contexts. It showed that speaking performance is essential for effective oral
performance, yet Algerian middle school learners face multiple challenges: psychological,

linguistic, pedagogical, institutional, and social that limit their participation and confidence in
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speaking. The review also illustrated that modern instructional approaches, such as
Communicative Language Teaching, Task-Based Language Teaching, Cooperative Learning,
and Strategy-Based Instruction can support the development of speaking performance.
Among these, reflective journaling stands out as an effective reflective strategy, supported by

theories such as self-efficacy, experiential learning, and the reflective practice hypothesis.

However, several gaps remain. Most studies have been conducted outside the Algerian
context and have focused on adult or university learners rather than middle school students.
Furthermore, while much of the existing literature uses reflective journaling to track
academic content , there is a significant lack of research focusing on reflective journaling as
an instructional strategy specifically designed for the learners to become aware on their
speaking challenges and how to improve them. In addition, few studies have specifically
examined the impact of reflective journaling on speaking performance or explored learners’
perceptions of this strategy. Moreover, there is limited research on the practical
implementation of reflective journaling in EFL classrooms, particularly in terms of how

teachers can guide students in using it effectively to develop speaking performance.

Ultimately, this study aims to address these gaps by investigating the effectiveness of
reflective journaling in enhancing speaking performance among Algerian middle school EFL
learners and exploring their perceptions of its use. The next chapter outlines the methodology,

including the research design, participants, data collection methods, and analysis procedures.
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2.1 Introduction

As discussed in Chapter One, the current study aims to know to what extent reflective
journaling as an instructional strategy is effective in developing speaking performance for
EFL middle school learners in Algeria. In the previous chapter, we defined key terms and
provided the theoretical framework on how this strategy would be applied by teachers in
classrooms. Hence, this chapter introduces the reader to the research design, participant
selection criteria, data collection methods, and data analysis techniques employed in the study

used to answer the research questions and test research hypotheses.

2.1.1 Research Approach

The research approach refers to the general strategy or philosophical orientation that
guides how data is collected and analyzed in order to answer the research questions whether
they are qualitative, quantitative, or mixed methods. this research adopted a Mixed Method
Approach, Where both quantitative and qualitative data are combined to investigate the
effectiveness of reflective journaling as an instructional strategy for improving speaking
performance among Algerian middle school EFL learners and to explore both learners’ and
teachers ‘perceptions of this strategy, So employing the Mixed Method Approach allowed the
researcher to gain both numerical data and rich descriptive insights into how reflective
journaling influences speaking development. This combination allows for triangulation,

strengthens the validity of findings, and makes them more useful to teachers.

2.1.2 Type of Research

This research is classified under the action research type. It is defined as a type of
research conducted by practitioners, such as teachers, with the aim of improving their own
teaching practices and enhancing learners’ outcomes. It involves the implementation of a
specific instructional strategy in a real classroom setting, followed by observation of its

effects.

Action research is carried out to address practical classroom problems and to bring
about positive change through a systematic process of planning, acting, observing, and
reflecting. It does not aim to generalize results to all contexts, but rather to provide insights

into a specific educational situation.
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Given the need to improve speaking performance among Algerian middle school EFL
learners, the present study adopts an action research approach to implement reflective
journaling as an instructional strategy and to examine its effectiveness in enhancing learners’
speaking performance, as well as to explore learners’ and teachers’ perceptions of its use in

the classroom.

The following table provides a clear overview of the use of action research in this

research.
Aspect General Definition This Research
Improves a specific educational ~ Implements reflective journaling to enhance
. practice through intervention and speaking performance among Algerian
Definition . . . )
reflection in a real classroom middle school EFL learners in an authentic
context. classroom setting.

. ) To examine the effect of reflective

To improve practice and . . .
journaling on speaking performance and

Purpose understand how and why a . . .
explore learners' and teachers' perceptions

strategy works. i
of its use.

Used wh teach ks t .
SeC WHCT @ Teathier seeks 1o Addresses low speaking performance

When solve a classroom problem or . .
. P . among middle school EFL learners via a
used? refine a specific teaching . .
] classroom-based intervention.
practice.

Applies reflective journaling as a practical
tool to boost speaking performance in
Algerian EFL classrooms, offering
actionable insights for teaching.

Links theory to practice and
Importance generates practical solutions in
real-world educational contexts.

Table 2.1: Justification of using an Action Research type in this study
2.2 Research Design

An embedded mixed-methods design was used in this research. It is a type of design
where one form of data (quantitative or qualitative) is dominant, while the other plays a
supportive role to provide a deeper understanding of the research problem. Here quantitative
data were prioritized, whereas qualitative data were used to complement and explain the

results.
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The reason for choosing the embedded design is that it allows the researcher to measure
the effectiveness of reflective journaling as an instructional strategy. It also enables
exploration of learners’ perceptions and classroom behaviors in depth. Creswell (2014)
explains that embedded designs are specifically useful when a researcher aims to support
quantitative results with qualitative insights to understand a phenomenon on a deeply.
quantitative data were collected through pre- and post-questionnaires to view if there was
changes in learners’ speaking performance before and after the implementation of reflective
journaling. Meanwhile, qualitative data were gathered through guided reflective journals,
classroom observation, and teacher interviews to provide insights into learners ‘experiences

during the intervention.

This design allows for triangulation of data and strengthens the validity of the findings.
It also helps the researcher connect measurable improvement in speaking performance with
learners ‘actual classroom behaviors and personal reflections. Therefore, the embedded mixed
methods design provides a comprehensive and coherent understanding of how reflective

journaling influences speaking performance among Algerian middle school EFL learners.

2.3 Population and Sampling

This study implemented purposive, convenience, and voluntary sampling techniques.
According to Cohen et al. (2018), purposive sampling is a non-probability sampling technique
in which the researcher selects participants based on specific characteristics relevant to the
study, while convenience sampling refers to selecting participants who are easily accessible to
the researcher and willing to take part in the study. Voluntary sampling refers to a technique
in which participants choose to take part in the study willingly after being invited. The
participants were selected from middle school EFL learners based on their availability and
relevance to the research context. This exact sample was chosen from a naturally existing
classroom, where the intervention was conducted. This sampling method permitted the
researcher to work within a real educational setting and collect data from participants who
were directly involved in the implementation of reflective journaling. Teachers who
participated in the interviews were included through voluntary sampling, where they agreed to

share their perspectives on the use of reflective journaling.
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2.3.1 Pupils’ Profile

This study, focusing on EFL learners in Algerian middle schools, combined purposive
and convenience sampling to select participants. As the selected sample is a small group of
ten (10) middle school EFL learners at “Academy 22” Private School in Sidi Bel Abbes,
including middle school learners aged between 13 and 15 years old, it may not reflect the full
national diversity of EFL learners in Algeria and the results may not be generalizable to the
entire Algerian EFL context. The sample was easy to access and available, as permission to
conduct the study was granted in the institution, and the researcher acted as the instructor

during the intervention.

Furthermore, the sample of this research may appear limited, but it is an acceptable and
justifiable size for this type of research, which aims to identify trends and does not aim to
generalize results, which is commonly used in EFL studies. The nature of this research
requires classroom observation, intervention, and the administration of pre- and post-
questionnaires, which are best managed within a small group to ensure depth of understanding
and rich qualitative data. Also managing a small group of young learners is more effective
when implementing reflective journaling strategy, where it allows better monitoring of

participation and engagement.

Finally, purposive sampling ensured that the participants were representative of middle
school learners with a pre-intermediate level of English proficiency in the Algerian EFL
context, making them appropriate for examining the early development of speaking

performance through reflective journaling.

2.3.2 Teachers’ Profile

A total of eight 8 EFL teachers participated in the research through voluntary response
sampling. The sample included middle school teachers from different schools who have
experience in teaching English especially in communication and speaking activities. The data
were collected through semi-structured interviews, which were conducted face-to-face with

teachers who agreed to be a part of this research.

The participants were selected based on their availability and willingness to take part in
the study, also their experience in teaching speaking skills. The interviews were conducted on
a flexible manner to allow teachers to express their opinions and experiences on the use of

reflective journaling in improving learners’ speaking performance in EFL.
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At the end, it is important to mention that this sample may not fully represent all
Algerian EFL teachers. But the inclusion of teachers from different schools provides valuable

qualitative insights and enhances the depth and relevance of the findings.

The table below provides an overview of the sampling techniques adopted in this

research.
Sampling Applied To Description Purpose in This Stud
Technique PP P P Y
. Selected  first- EFL . :
. Middle crecte istyear . To align with research
Purposive & learners based on their . . ) )
. school EFL objectives while enabling
Convenience relevance to the study and .
: learners o . practical classroom
(combined) accessibility in the . .
(13) . . implementation.
intervention classroom.
Teachers  from  various Gathers diverse teacher
Voluntary EFL schc?o'ls th) voluntarily %nsights‘ on reﬂecti\'/e
participated in face-to-face journaling's role in
Response teachers (8) . ) . .
interviews to share enhancing speaking
perspectives. performance.

Table 2.2: Overview of Sampling Techniques Adopted in This Research

2.4 Data Collection Tools

The researcher used multiple data collection tools to gather information from both
learners and teachers in order to investigate to what extent reflective journaling as an
instructional strategy improves speaking performance among Algerian middle school EFL
learners. Each tool was selected purposefully, aiming to answer the research questions and
test the research hypotheses, as well as to provide a deeper understanding of learners’ and

teachers’ perceptions of the strategy.

2.4.1 Learners pre- and post-Questionnaire

The first tool is the pre- and post-questionnaire, where Creswell (2014) considers it an
essential research tool in mixed-method and experimental designs to measure change in
participants’ attitudes and perceptions after an intervention. The researcher in this study could
not include a control group due to time constraints and the unavailability of an additional

group in the institution where access was granted. However, Ddrnyei (2007) argues that
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small-scale interventions with a limited number of participants remain valuable for action
research, especially in under-researched contexts such as Algerian middle school EFL

classrooms.

The results of the pre- and post-questionnaires were used to test the first hypothesis,
which predicted that reflective journaling improves learners’ speaking performance among
Algerian middle school EFL learners and the third hypothesis,which assumes that Algerian
middle school EFL learners perceive reflective journaling as a helpful strategy for enhancing

their speaking performance his tool was implemented through three main stages:

First, a pre-questionnaire was administered at the beginning of the first session in
order to identify learners’ initial level of speaking performance. The items were designed by
the researcher and adapted to the learners’ level, focusing more on speaking performance
components (fluency, accuracy, vocabulary, pronunciation) in the classroom. The researcher

provided clarifications in the learners' native language (Arabic) where necessary.

Second, there was a treatment or a set of training sessions through which the
reflective journaling strategy was implemented. The researcher conducted a total of 4 sessions

of intervention using this strategy after each speaking activity.

Finally, a post-questionnaire was administered at the end of the fourth session in order
to measure any changes in learners’ speaking performance after the intervention. The post-
questionnaire included the same items as the pre-questionnaire to allow direct comparison of
results. In addition, it included one open-ended question aimed at exploring learners’
perceptions of reflective journaling and its effectiveness in improving their speaking
performance. Participants were encouraged to express their thoughts in English language with
the help of the teacher if it is needed. The questionnaires were self-designed by the researcher

and are included in (the appendices).
+ Questionnaire Structure

The following table presents the structure of the learners’ pre- and post-questionnaire
used in this study. It includes background information, closed-ended items, and both multiple-

choice and open-ended questions.
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A. Background Information

Item Question Response Type

1 What is your gender? L1 Male L1 Female

2 What is your age?

B. Closed-ended Items questions

Both the pre-questionnaire and post-questionnaire include the same structured items to

measure changes in students’ speaking performance and attitudes. Responses are based on a

three-point Likert scale:

Scale: Always / Sometimes / Never

Item No. Question (Statement) Purpose of the Item (revised)
3 I feel confident when I speak Measures confidence, which supports greater
English in class. speaking fluency and willingness to participate.
4 I feel nervous when I speak Assesses speaking anxiety, which may hinder
English in front of the class. fluency and participation in oral tasks.
Measures motivation to speak, which
) . o fi t ti d th
5 I enjoy speaking English in class. .encourages more frequent practice and thus
improves fluency, vocabulary, and
pronunciation.
6 I try to speak English even if I Assesses willingness to take risks, which
make mistakes. promotes fluency and expanded vocabulary use.
| k without st ing t . .
7 catl speak WIthout stopping too Measures fluency in speaking.
much.
I different English word . .
8 canl use CILICIENt BRETHSH WOrds Assesses vocabulary use in speaking.

when I speak.
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Item No. Question (Statement) Purpose of the Item (revised)

I can make correct sentences when . ) .
9 I K Assesses grammatical accuracy in speaking.
speak.

My pronunciation is clear when I

10
speak.

Assesses pronunciation in speaking.

I feel I am improving my speaking

1 skills.

Measures self-perceived progress.

C. Multiple choice question

Item No. Question Options Purpose

What are the Finding the right words / Making To identify
12 hardest things for  correct sentences / Pronouncing words learners’ main
you when speaking correctly / Speaking without stopping / speaking

English? Feeling shy / Other: difficulties.

D. Post-questionnaire (Open-ended Item only)

Item No. Question Purpose
How did reflective To explore learners’ perceptions of reflective
13 journaling help you journaling and its effectiveness in improving their
improve your speaking? speaking performance.

Table 2.3: Description of Learners’ Pre- and Post- Questionnaire.

2.4.2 Classroom Observation

Classroom observation is a systematic and organized method of data collection in which
researchers record and interpret teaching and learning behaviors within a natural classroom

environment (ARY et al., 2010).
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The reason behind choosing this tool is to complement the other data collection tools by
providing deeper insights into what occurs in the classroom during reflective journaling
sessions. It helps connect questionnaire results with actual classroom practices, Patton (2002)
pointed out that direct observation enables researchers to capture behaviors and interactions

that may not be fully expressed through self-reported data.

This research studies the effect of reflective journaling on learners’ speaking
performance, the researcher employed semi-structured observation to assess the effectiveness
of this strategy in the classroom. Semi-structured observation adopted a rating checklist
Adapted from Richards & Schmidt (2002) Rubric with open-ended note-taking, to allow
flexibility in recording both predefined and emerging behaviors. To ensure accuracy and
minimize bias, the researcher recorded observations in a field diary immediately following

each session, using the predefined checklist to maintain consistency across the four weeks.

The researcher acted as a participant observer, observing learners during the
implementation of guided reflective journaling while being actively involved in the teaching
process. The focus was mainly on learners’ performance components throughout the four
sessions, capturing behaviors both during the initial baseline phase and following the

implementation of the reflective journaling strategy.

The following table provides an overview of the checklist to evaluate speaking

performance.

Level Accuracy Vocabulary Fluency Pronunciation

Very few errors; Wide range,

5 ) Smooth, no long pauses Very clear
clear sentences  natural, precise
4 Small mistakes; Good range, Mostly smooth, short Clear
mostly correct suitable pauses
Many simple . e
Y p Simple, limited,  Slow, clear pauses, )
R} errors; basic .. o Sometimes clear
repetitive hesitation
sentences
Constant errors;  Very limited, Many long pauses;
2 .ry ) Yy ong p Often unclear
broken sentences misses basics fragmented
1 No correct Insufficient for ~ Very hesitant; stops Mostly/completely
sentences; task frequently unclear
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Level Accuracy Vocabulary Fluency Pronunciation

unclear meaning

Table 2.4: EFL Speaking Performance Rubric Adapted from Richards & Schmidt
(2002)

2.4.3 Teacher Interview

The third data collection tool used in this study is the teacher interview. It is defined as a
qualitative research instrument that enables the researcher to gather in-depth information
about participants’ perceptions, beliefs, and experiences (Dornyei, 2007). In this study, a
semi-structured interview format was adopted in order to ensure focus on the research

objectives while allowing flexibility in teachers’ responses.

The interviews were conducted face-to-face with a total of eight (8) middle school EFL
teachers. Each interview lasted approximately 5 to 10 minutes depending on participants’
availability and the depth of their responses. The interview questions were prepared in
advance by the researcher and consisted of open-ended questions designed to explore teachers’
perceptions of structured reflective journaling, its importance in developing learners’ speaking
performance, and its usefulness as a pedagogical strategy in EFL classrooms. Teachers were

also asked whether they had implemented similar reflective practices in their teaching.

The interviews were audio-recorded using a mobile phone in order to ensure accuracy
of data collection. The recorded responses were then reviewed and summarized by the

researcher for analysis. a sample of the teachers interview transcript can be found in Appendix.

The table below provides an overview of the teacher interview questions and their

purposes.
Question No. Interview Question Purpose
How important do you think speaking To explore teachers’ views on
Q1 performance is in learning English asa  the importance of speaking
foreign language? performance in EFL learning.
Q2 What difficulties do students usually face To identify challenges learners

when speaking English in the classroom? face in speaking performance.

41



Chapter Two Research Methodology

Question No. Interview Question Purpose

What teaching strategies or activities do  To examine the strategies used

Q3 you use to help students improve their by teachers to enhance speaking
speaking performance? performance.
Do you think reflective journaling can To explore teachers’ perceptions
Q4 help students in their speaking of reflective journaling as a

performance in EFL? Why or why not?  strategy.

Have you used reflective journaling
before in enhancing speaking
performance? If yes, how did you
implement it?

To investigate teachers’ prior
experience with reflective
practices.

Q5

Table 2.5: Description of Teacher Interview Questions

By triangulating data from learners’ questionnaires, classroom observation, and teacher
interviews, this study provides a comprehensive understanding of the effectiveness of
reflective journaling in enhancing speaking performance among Algerian middle school EFL
learners. This approach links theoretical assumptions to actual classroom practices and offers

practical insights for EFL teaching.

The table below provides an overview of the data collection tools used in this research

and their purposes.

Tool Type Purpose
Pre/Post Quantitative To measure changes in learners’ speaking performance
. . u \% . :
Questionnaire before and after the intervention.
Classroom o To observe learners’ speaking performance (accuracy,
) Qualitative R
Observation fluency, vocabulary, pronunciation) in the classroom.

To explore teachers’ perceptions of reflective journaling and
Qualitative  its usefulness in improving EFL learners’ speaking
performance

Teacher
Interview

Table 2.6: Overview of Tools Used and Their Purpose in This Research
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2.4.4 Reflective Journals

The reflective journals used in this study were designed by the researcher and
implemented during the intervention with middle school EFL learners. Their design was
based on Gibbs’ Reflective Cycle (1988), as adapted by Sanjaa (2020), which was previously
presented in the literature review and organizes reflection into three stages: description,

analysis, and action.

The study adopted structured reflective journaling, where the learners responded to the
same guided prompts after each speaking activity across four sessions. This guaranteed
consistency and allowed comparison of learners’ progress over time. The prompts guided
learners through the three phases of reflection: describing their speaking performance,
analyzing their difficulties and their causes, and suggesting simple actions for future

improvement.

As presented in the literature review, The teacher’s role followed three stages: as a
scaffolder at the beginning to explain and support understanding of the prompts, as a coach
during reflection to guide learners without focusing on correction, and as a facilitator in the

final stage to help learners turn reflections into improvement goals.

The prompts were written in simple English appropriate to learners’ level, and
clarification was provided when necessary to ensure understanding. The final prompt also
allows learners to express the type of support they need from the teacher, enabling the teacher
to better respond to their learning needs. The actual samples of the participants’ completed

journals across the sessions are provided in the Appendix.

This table demonstrates the three phases of implementing structured reflective
journaling by using prompts according to Gibbs’ Reflective Cycle (1988) adopted by
(Sanjaa),it is detailed in Section 1.8 of the literature review, transitioning the model from a

theoretical classroom framework into a concrete diagnostic tool.

Category  Prompt

Description - What did you speak about in today’s lesson?

- Did you speak without stopping today or did you stop a lot when speaking?
Analysis Why?

- Did you find the words you needed, or did you stop because you didn’t know
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Category  Prompt

Action -

some words? Which words?

Did you make correct sentences when speaking today or did you make
mistakes? Give an example.

Was your pronunciation clear today or were some words difficult to say?
Give an example.

What are the biggest problems you faced in speaking today (speaking
smoothly, finding words, making sentences, or pronunciation)

Next time, what will you try to improve in your speaking (speaking
smoothly, using words, making sentences, or pronunciation)? How will you
do it?

How can the teacher help you improve your speaking next time?

Note: The prompt “Did you try to apply your previous improvement plan? If
yes, how?” was added from the second session onwards to follow up learners’

progress.

Table 2.7: Reflective Journal Prompts Used in the Study

2.5 Data Analysis Methods

The researcher adopted an embedded mixed-method design, in which qualitative data

were embedded within a primarily quantitative framework to provide a comprehensive

understanding of the effect of guided reflective journaling on learners’ speaking confidence.

2.5.1 Quantitative Data Analysis Method

The quantitative data were collected from both the pre and post-questionnaires, and

analyzed using descriptive statistics. This method involves summarizing numerical data using

percentages, tables, or comparisons in order to identify changes in learners’ speaking

performance before and after the intervention. The analysis focused on comparing learners’

responses across the two questionnaires to measure progress.
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2.5.2 Qualitative Data Analysis Method

The qualitative data collected from classroom observation, and teacher interviews were
analyzed using thematic analysis. This process involved three steps: first, organizing and
reading the data, second, identifying recurring patterns and themes related to speaking
performance and third, interpreting these themes in relation to the research questions. This
exact method helped provide a deeper understanding of learners’ experiences during the
intervention. In addition, In addition, the reflective journal prompts were analyzed using both
descriptive and thematic approaches. Descriptive analysis was used to summarize observable
or recurring features in learners’ responses, while thematic analysis was used to identify and

interpret patterns and meanings related to speaking development.

2.6 Limitations of the Study

There were several limitations in this study. First, there was an insufficient number of
participants. At first, ten learners took part in the pre- and post-test questionnaires, but only
eight participants completed the whole process because some of them were absent in some
sessions. Second, there were four sessions only because of time constraints; therefore, more
reliable results could be obtained after more sessions. Third, there was no control group
included in the experiment, making it difficult to isolate the effect of guided reflective
journaling from other factors. Fourth, the researcher was involved in the teaching process at
the same time, which created difficulties in organizing the process of instruction, observation,
and collection of information. Finally, the research was carried out in a private institution,
which can limit the transferability of results since it would be more useful to conduct the
research in public institutions and among a wider range of participants. However, the
researcher faced difficulties to conduct the study in public institutions; the access was
restricted due to administrative requirements. Nevertheless, the study provided valuable
insights into the use of guided reflective journaling on speaking performance among Algerian

EFL learners.

2.7 Ethical Considerations

Ethical considerations refer to guidelines and rules that should be followed to ensure
that research activities are carried out professionally and in a manner that do not harm the
participants, researchers, and the community. Such include autonomy, beneficence, and

justice. It is not only a rule or requirement but also forms part of the essence of good and
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credible research activity. Their main aim is to protect the privacy of participants and also
ensure credibility of the research. In this case, the researcher considered ethical considerations
to ensure that the research remains credible. Firstly, the researcher obtained formal approval
from the Department of English and the administration of the Academy 22 Private School
before conducting the research. In addition, parental consent was obtained, as the participants
were minors. Participants were also made aware of the reasons for the research and the
voluntary nature of their participation. Secondly, confidentiality was ensured as the names of
the participants were replaced with numbers in the course of analyzing the results of the study.
Furthermore, reflective prompts were developed in a way that was appropriate for learners of
that age in terms of culture and context. Finally, all the information acquired during the study

was utilized for academic purposes only.

2.8 Conclusion

Overall, this chapter has highlighted the methodological procedures used in this study to
collect and analyze data. The methodology was chosen based on scientific research practices
to ensure coherence and structure. Issues related to ethics have been handled by obtaining
necessary approvals, ensuring anonymity of participants, and limiting the usage of
information only for research purposes. Despite having some limitations such as a small
number of participants, no control group, limited time frame, and researcher duality, all these
issues have been addressed using an appropriate model of action research as well as different
techniques of collecting data. The combination of both qualitative and quantitative approaches
in this study makes it possible to achieve its objectives and offer useful insights for EFL

teaching and future research.
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3.1 Introduction

In the previous chapter, we presented the data collection tools and the procedures followed to
gather the data. The present chapter is devoted to the analysis and interpretation of the data
collected through the different research tools used in this study. It relies on appropriate
techniques to interpret the findings in a clear and meaningful way. This chapter is divided into
two main parts: the first part is for the analysis and interpretation of the collected data, while
the second part provides suggestions and recommendations to be taken into consideration for

teachers and future research.

3.2 Analysis and Interpretation of Learners’ Pre- and Post-Questionnaire

The learners’ pre- and post-questionnaire were designed to measure changes in learners’
speaking peformance before and after the implementation of structured reflective journaling.
The same structured questionnaire was administered twice, at the beginning of the
intervention with pre-questionnaire and then at the end with post-questionnaire to allow direct

comparison of results.

The questionnaire consisted mainly of 11 closed-ended items based on a three-point Likert
scale (Always / Sometimes / Never) to collect quantitative data. In addition, it included one
multiple-choice question aimed at identifying learners’ main speaking difficulties. The post-
questionnaire included an additional open-ended question which intended to explore learners’
perceptions of reflective journaling. The quantitative data were analyzed using descriptive
statistics, while the qualitative responses from the open-ended question were analyzed
thematically. This combination permitted for a comprehensive understanding of both

measurable changes and learners’ personal experiences.

3.2.1 Analysis of Learners’ Pre- and Post-Questionnaire

Based on students’ answers to item 1 and item 2 of the questionnaire, the table below

presents the demographic information of the participants involved in the study.

Demographic Details
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Age Range 13-15 years
Gender Distribution 6 females, 4 males
Total Participants 10 EFL learners

Table 3.1: Background Characteristics of Participants Involved in the Study

Item 3:%“I feel confident when I speak English in class”

This item focuses on learners’ EFL speaking confidence in class. As revealed in the figure
below, in the pre-questionnaire, 60% of learners selected ‘always’, 40% selected ‘sometimes’,
and no one selected ‘never’. Besides, in the post-questionnaire, 80% selected ‘always’, 20%
selected ‘sometimes’ and again no one selected ‘never’.This shows an improvement in

learners’ speaking confidence after the intervention.

Comparison of Speaking Confidence (ltem 3)
"l feel confident when | speak English in class”
100

Pre-Questionnaire
B Post-Questionnaire

80%

80 4

60 -

40%
40 A

Percentage of Learners (%)

20%

- 9% 0%

Always Sometimes Never

20 A

Figure 3.1 Pre- and Post-Questionnaire Results for Speaking Confidence

Item 4:“I feel nervous when I speak English in front of the class.”

This item measures learners’ speaking anxiety during oral participation in English lessons. In
pre-questionnaire responses, no student selected ‘always’, 30% selected ‘sometimes’, and
70% selected ‘never’. In post-questionnaire responses; again no one selected ‘always’, 10%

selected ‘sometimes’, and 90% selected ‘never’.
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These results show a reduction in speaking anxiety, with more learners reporting “never” after

the intervention as shown in the figure below.

ltem 3: "| feel nervous when | speak English in front of the class.”

100 1
Pre-Questionnaire
BN Post-Questionnaire 90%

80 A

70%

60 1

401

Percentage of Learners (%)

30%

20

10%

0% 0% -
0

T
Always Sometimes Never

Figure 3.2 Pre- and Post-Questionnaire Results for Speaking Anxiety in English Class

Item 5: “I enjoy speaking English in class.”

This item measures learners’ motivation to speak in the classroom, which helps in increasing
speaking performance. In pre-questionnaire responses, 100% of learners selected ‘always’.
The same percentage was reported in the post-questionnaire responses where all learners

again answered with ‘always’.

This shows that all learners enjoyed speaking English in class both before and after the

intervention, reflecting a consistently high level of motivation.
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Figure 3.2: Pre- and Post-Questionnaire Results for Speaking Motivation

B Pre-Questionnaire
100% 100% I Post-Questionnaire
100 +
80 -
Fo
© 60+
o]
L
c
©
2
&
40 A
20 -
0 % 0% 0% 0%
- T T
Always Sometimes Never

Figure 3.3: Pre- and Post-Questionnaire Results for Speaking Motivation in English

Class
Item 6: “I try to speak English even if I make mistakes.”

This item evaluates learners’ willingness to take risks while speaking in the classroomwhich

could influence fluency and the use of a range of vocabulary in speaking peformance.

In pre-questionnaire responses, 40% of learners selected ‘always’, 60% selected ‘sometimes’,

and no participant selected ‘never’. In post-questionnaire responses, 90% selected ‘always’,

10% chose ‘sometimes’.

These results demonstrate an improvement in learners’ willingness to speak English

regardless of making mistakes after the intervention as illustrated below.
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i Pre- and Post-Questionnaire Results for Willingness to Speak Despite Mistakes

B Pre-Questionnaire
Q0% W Post-Questionnaire

Percentage (%)

0% 0%
Always Sometimes Never

Figure 3.4 Pre- and Post-Questionnaire Results for Willingness to Speak Despite
Mistakes

Item 7: “I can speak without stopping too much.”

This item measures learners’ fluency in speaking English. In pre-questionnaire responses,
20% of learners selected ‘always’, 70% selected ‘sometimes’, and 10% selected ‘never’. In
post-questionnaire responses, however, 40% selected ‘always’, 60% selected ‘sometimes’,

and no student picked ‘never’.

These results indicate an improvement in learners’ speaking fluency after the intervention.
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i Pre- and Post-Questionnaire Results for Speaking Fluency

B Pre-Questionnaire
I Post-Questionnaire

Percentage (%)

Always Sometimes Never

Figure 3.5: Pre- and Post-Questionnaire Results for Speaking Fluency

Item 8: “I can use different English words when I speak.”

This item assesses learners’ vocabulary use during speaking activities. In pre-questionnaire
responses, 20% of learners selected ‘always’, 70% selected ‘sometimes’, and 10% selected

‘never’. In post-questionnaire responses, 30% selected ‘always’, 70% selected ‘sometimes’.

These results show a slight improvement in learners’ use of vocabulary while speaking

English after the intervention.
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Pre- and Post-Questionnaire Results for Vocabulary Use
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Figure 3.6 Pre- and Post-Questionnaire Results for Vocabulary Use in Speaking
Item 9: “I can make correct sentences when I speak.”

This item assesses learners’ grammatical accuracy during speaking activities. In pre-
questionnaire responses, 40% of learners selected ‘always’ while 60% selected ‘sometimes’.

In post-questionnaire responses, however, 70% selected ‘always’, and 30% picked

‘sometimes’.

These results indicate an improvement in learners’ grammatical accuracy in speaking after the

intervention.
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i Pre- and Post-Questionnaire Results for Grammatical Accuracy

B Pre-Questionnaire
I Post-Questionnaire

Percentage (%)

Always Sometimes Never

Figure 3.7 Pre- and Post-Questionnaire Results for Grammatical Accuracy in Speaking
Item 10: “My pronunciation is clear when I speak.”

This item assesses learners’ pronunciation during speaking activities. In pre-questionnaire
responses, 60% of learners selected ‘always’, 20% selected ‘sometimes’, and 20% selected

‘never’. In post-questionnaire responses, 80% selected ‘always’, 20% selected ‘sometimes’.

These results show an improvement in learners’ pronunciation after the intervention as

indicated in the figure that follows.
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i Pre- and Post-Questionnaire Results for Pronunciation Clarity

B Pre-Questionnaire
W Post-Questionnaire

Percentage (%)

Always Sometimes Never

Figure 3.8: Pre- and Post-Questionnaire Results for Pronunciation in Speaking

Item 11: “I feel I am improving my speaking skills.”

This item measures learners’ self-perceived progress in speaking English. In pre-questionnaire
responses, 70% of learners selected ‘always’ while 30% picked ‘sometimes’. In post-

questionnaire responses, 90% selected ‘always’, 10% selected ‘sometimes’.

These results indicate an improvement in learners’ perception of their speaking progress after

the intervention.
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i Pre- and Post-Questionnaire Results for Self-Perceived Speaking Improvement

B Pre-Questionnaire
90% W Post-Questionnaire

Percentage (%)

40

0% %
Always Sometimes Never

Figure 3.9 Pre- and Post-Questionnaire Results for Self-Perceived Speaking

Improvement
Item 12: “What are the hardest things for you when speaking English?”

This item identifies learners’ main speaking difficulties in English. In Table 3.2, learners
reported difficulties mainly related to pronunciation, vocabulary retrieval, and speaking
fluently without stopping. In the post-questionnaire, difficulties related to pronunciation and
finding the right words decreased more than speaking without stopping. Also, fewer learners
reported feeling shy or embarrassed when speaking English. Overall, these results suggest an

improvement in some aspects of learners’ oral performance after the intervention.

The following table presents the main speaking difficulties reported by learners in the pre-

and post-questionnaires before and after the implementation of reflective journaling.

Speaking Difficulty Pre (n) Post (n)
Finding the right words 5 3
Pronouncing words correctly 5 2
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Speaking Difficulty Pre (n) Post (n)
Speaking without stopping 3 2
Feeling shy or embarrassed 2 1
Total responses 15 8

Table 3.2: Learners’ Speaking Difficulties in Pre- and Post-Questionnaires

Item 13: “How did reflective journaling help you improve your speaking?”

This open-ended item explores learners’ perceptions of the impact of reflective journaling on
their speaking development. Learners’ responses were generally simple and direct, aligned
with their language level. Most learners stated that journaling helped them become more
aware of their speaking mistakes and improve their performance. Some learners mentioned
increased confidence and reduced shyness when speaking English. Others reported that it
encouraged them to speak more and try to correct their mistakes. Overall, learners’ responses
prove that reflective journaling helped raise awareness of speaking difficulties and improved

confidence in oral performance in English.

To better understand the impact of reflective journaling on speaking performance,
students reflections were categorized into distinct themes, with illustrative examples

provided in Table 3.3 below.

Theme Examples of Learners’ Responses
Awareness of mistakes I know my mistakes now.

Improved speaking I speak better.

Confidence I am not very shy now.

More practice I try to speak more. I speak more in class.
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Theme Examples of Learners’ Responses

Correcting mistakes I try not to do my mistakes.

Table 3.3: Themes and examples from Learners’ Responses on the Effect of Reflective

Journaling on Speaking

3.2.2 Interpretation of the Learners' Pre- and Post-Questionnaire Results

The interpretation is organized based on the structure of the questionnaire, starting with the
background information, closed-ended items, then the multiple-choice item, and finally, the

open-ended question.
A. Background Information Interpretation

This section reveals that the participants were EFL learners whose age between 13 to 15 years
old. The gender distribution was relatively balanced. This age group of learners is still
developing their English speaking skills. The participants were an appropriate sample to study
the effect of structured reflective journaling on the development of the components of
speaking performance. It should also be noted that participant attendance was not fully stable

across all sessions, which may have slightly influenced the consistency of the results.
b. Closed-Ended Questions Interpretation

The closed-ended items were designed mainly to examine changes in learners’ speaking
performance. But the questionnaire also consisted of items related to oral participation,
speaking confidence, anxiety, and self-perceived progress, which were used to understand
better how these components develop and are influenced during the learning process. On the
whole, the results show a positive change in learners’ speaking performance after the

implementation of structured reflective journaling.

The obvious improvement was in the grammatical accuracy and oral participation. Learners
showed their ability to produce correct sentences and a stronger willingness to speak in class
than before, even when they might make mistakes. This increased participation is important
due to the fact that it creates more opportunities for speaking practice, which can support

improvement in all speaking components.

60



Chapter Three = Data Analysis and Interpretation and Some Recommendations

Improvement in fluency here was moderate. Learners reported fewer pauses and hesitations
when speaking in post- questionnaire, this could point out that they were gradually becoming
more comfortable expressing their ideas in English language. This improvement seems
connected to changes in psychological factors like reduced speaking anxiety and increased

confidence.

Vocabulary use and pronunciation displayed slight improvement. Learners seemed more
aware of their language difficulties and tried to improve their word choice and pronunciation
during speaking activities. Although improvement was slight, reflective journaling may have
helped learners notice their mistakes and reflect on how to correct them in future speaking
activities. Besides, the items that are related to confidence and anxiety also support these
findings, learners reported feeling more confident and less nervous when speaking English,
which likely helped to increase more the fluency component. Learners reported progress in
their speaking ability after the intervention, which illustrates growing awareness of their

improvement over time.

In general, the results indicate that reflective journaling influenced all four speaking
components and have helped reduce speaking anxiety and fear of making mistakes. In
addition, learners’ motivation to speak and participate in English may have supported the

effectiveness of the intervention.
c. Multiple Choice Question Interpretation

The multiple-choice item provided deeper insight into the speaking components learners
found most difficult during oral communication. The findings reveal that difficulties related to
pronunciation and vocabulary retrieval decreased after the implementation of reflective
journaling, which may indicate greater awareness of language use during speaking activities.
In contrast, speaking fluently without stopping remained difficult despite some improvement.
The reason may be beacuse fluency is a complex speaking component that relies on several
factors like vocabulary retrieval, confidence, and more speaking practice. The decline in
shyness also indicates that learners became more comfortable participating in oral activities,

which may be the cause why there was an improvement in speaking performance.

d. Open-Ended Question InterpretationResponses to the open-ended question showed that

learners thought that reflective journaling was helpful in developing their speaking
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performance. Most learners reported that journaling helped them notice their mistakes and
become better speakers. There were also some learners who stated that journaling made them
practice their oral performance more frequently and try to correct any mistakes while talking
orally. Thus, these results confirm that reflective journaling played a positive role in the

improvement of the components of speaking performance.

These findings support the first and third hypotheses, indicating that reflective journaling was
effective in improving learners’ speaking performance components and was perceived

positively by learners as a helpful strategy for developing their speaking skills.
3.3 Analysis and Interpretation of Learners’ Reflective Journals

The reflective journals used in this study were designed to explore Algerian EFL learners’
speaking performance throughout the intervention. They were based on Gibbs’ Reflective
Cycle (1988), as adapted by Sanjaa (2020) in Section 1.8 of the literature review, which
structures reflection into three stages: description, analysis, and action. The structured
journals were completed across four speaking sessions. Each journal consisted of the same
guided prompts distributed. The description stage included a prompt that served as a
foundational topic-recognition tool designed to encourage basic recall and establish a
descriptive baseline of the communicative task. The analysis stage included five prompts
functioning as explicit diagnostic tools to target the core components specifically fluency,
vocabulary retrieval, accuracy, and pronunciation components alongside questions tracking
the factors that affect them. And the action stage included two prompts related to future
improvement which were operationalized through autonomous goal-setting prompts for
personal improvement, a cooperative feedback prompt to communicate student scaffolding
needs to the teacher, and a tracking prompt to monitor ongoing self-regulation. The aim of
this section is to analyze and interpret learners’ reflective journals in relation to the main
components of speaking performance, namely fluency, vocabulary use, grammatical accuracy,
and pronunciation.The data were analyzed using both descriptive statistics and thematic
analysis. Descriptive analysis was used to summarize the frequency of learners’ responses,

while thematic analysis was used to identify and group responses into key categories.

3.3.1 Analysis of Learners’ Reflective Journals
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This section presents the analysis of learners’ reflective journals across the four sessions. The

analysis is organized according to the three stages of the reflective process.
a. Description stage Analysis:
Prompt 1: “What did you speak about in today’s lesson?”

This prompt aimed to identify whether learners were able to recognize and describe the main
topic discussed during each speaking activity. The speaking activities implemented over the
four sessions were open discussions, they were level- and age-appropriate topics. The first
session focused on daily routines, the second on hobbies, the third on future dreams, and the
final on travel and culture. After each session, learners were asked to describe the topic they

had discussed during the speaking activity.

The table below presents an overview of the speaking journal sessions, including the speaking

topic discussed and examples of learners’ responses.

Session  Topic Examples of learners’ responses

“We talked about daily routines.” “We spoke about what we do

1 Daily routines

every day.”

) “We talked about hobbies.”“We talked about the things we like

2 Hobbies o .

doing in our free time.”

“We talked about our future dreams.” “We spoke about what we
3 Future dreams  want to be in the future.”*“We talked about our future jobs and

dreams.”
A Travel and “We talked about travel.”“We talked about different cultures.”

culture “We spoke about countries and traditions.”

Table 3.4: Examples of Learners’ Responses about the topics discussed across the Four

Sessions
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In general, learners could identify the main topic discussed in each speaking session. All their

responses were short and direct, mostly focused on naming the topic of discussion rather than

providing detailed descriptions of the speaking activity. Most learners gave similar responses

in the whole the four sessions, with only slight variation in wording. A slight development

was also noticed in the third and fourth sessions, where some learners provided more

complete responses compared to the sessions before.

b. Analysis stage analysis :

Prompt 2: “Did you speak without stopping today or did you stop a lot when speaking?

Why?”

The table below presents the main themes identified in learners’ responses regarding their

speaking fluency across the four speaking sessions.

Theme

Vocabulary

limitations

Hesitation
and thinking

time

Session 1

4 learners
reported
stopping
because they
lacked

vocabulary

2 learners
paused to
think about

what to say

Session 2

3 learners

mentioned

difficulty finding

words

2 learners
reported

hesitation

Session 3

3 learners still
mentioned
vocabulary

problems

1 learner
mentioned this

difficulty

Session 4

2 learners
reported
vocabulary

difficulties

1 learner
reported

hesitation

Example of
Learners’

Responses

“I didn’t know some
words.” / “I forgot
some words.” / “I
stopped because |
don’t know the

word.”

“I was thinking what
to say next.” / “I
think before
speaking.” / “T didn’t

know what to say.”
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Theme Session 1
2 learners
reported

Shyness and )
feeling shy

nervousness )
while
speaking
2 learners

_ reported

Speaking .
speaking

smoothly .
without

many pauses

Session 2

2 learners
mentioned

nervousness

3 learners
reported
smoother

speaking

Session 3

1 learner
reported
shyness

4 learners
reported
improved

fluency

Session 4

Was not

mentioned

5 learners
reported
speaking more

smoothly

Example of
Learners’

Responses

“I was shy.” / “I
hesitated.” / <1 was
nervous when

speaking.”

“I spoke without
stopping.” / “I spoke
easily.” / “I did not

stop a lot.”

Table 3.5: Themes Identified in Learners’ Responses Related to Speaking Fluency

This prompt intended to explore learners’ speaking fluency and identify the main reasons

behind pauses or interruptions during speaking activity which was discussion. As illustrated in

the table above, vocabulary limitations were the most reported difficulty across the four

sessions, although the number of learners reporting this problem gradually decreased over

time. Hesitation, thinking time, and feelings of shyness or nervousness were also mentioned,

mainly during the earlier sessions. On the other hand, the number of learners who reported

speaking smoothly increased compared to the sessions before. In general, the responses

indicate a gradual improvement in learners’ speaking fluency and confidence throughout the

intervention.

Prompt 3: Did you find the words you needed, or did you stop because you didn’t know

some words? Which words?

This prompt aimed to investigate the vocabulary component of learners’ speaking

performance and their ability to find appropriate words while speaking.
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The table below presents learners’ responses on their ability to retrieve vocabulary during

speaking activities across the four sessions.

Response Session 1  Session 2  Session3  Session 4
Found the words needed 4 learners 5 learners 5 learners 6 learners
Did not find the words then stopped 6 learners 5 learners 4 learners 2 learners

Table 3.6: Learners’ Ability to Find Appropriate Vocabulary across the Four Sessions

In the table above, we see that several learners reported vocabulary difficulties, especially
during the first and second sessions. Learners here mentioned the words they did not know
during the speaking activity (discussion), few students mentiond them in arabic because they
did not remember their English equivalents after speaking. The reported difficulties included
daily routine vocabulary such as get ready, get dressed, have brunch, household chores, and
get rest; hobbies vocabulary such as diving, skateboarding, instrument, and playing chess;
future jobs vocabulary such as engineer, programmer, career, and scientist; and travel and
culture vocabulary such as tourist, foreign country, destination, and travel abroad. A slight
improvement was observed in the later sessions, as more learners reported being able to find

the required words more easily when speaking.

Prompt 4: Did you make correct sentences when speaking today or did you make

mistakes? Give an example.

This prompt aimed to investigate the grammatical accuracy component of learners’ speaking
performance and identify whether learners were able to produce correct sentences or

experienced difficulties with sentence construction during the speaking activities.

The table below presents the main themes and examples identified in learners’ responses

regarding grammatical accuracy across the four speaking sessions.
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Examples of

Theme Session 1 Session 2 Session 3 Session 4 Learners’
Responses
“He go to
Grammar 5 learners 4 learners 3 learners 0 learners school.” / “She
and reported reported reported reported want to be a
conjugation  grammar grammar grammar grammar tecaher.” / “1
mistakes mistakes mistakes mistakes mistakes play football
yesterday.”
Difficulties 2 learners 2 learners 2 learners 1 learner “I comed.” / I
with irregular reported reported reported reported eated.” / “1
verbs difficulties difficulties difficulty difficulty buyed clothes.”
2 learners 4 learners 4 learners 7 learners “I think my
Producing reported reported reported reported sentence was
mostly producing producing producing producing correct.” / “I
correct mostly mostly mostly mostly spoke with
sentences correct correct correct correct simple correct
sentences sentences sentences sentences sentences.”

Table 3.7: Learners’ Reported Grammatical Difficulties across the Four Speaking

Sessions

As shown in the table above, several learners reported making grammar mistakes, particularly
during the first and second sessions. The most common difficulties were related to subject-
verb agreement and verb conjugation, in addition to confusion with irregular verb forms, as
some learners produced forms such as comed, eated, and buyed. In the third and fourth
sessions, fewer learners reported general grammar mistakes, although one learner still
mentioned difficulties with irregular verbs in the final session. At the same time, more
learners responded with being able to produce mostly correct sentences using simple sentence
structures. Generally, the findings suggest a slight improvement in learners’ grammatical

accuracy throughout the speaking sessions.
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Prompt 5: Was your pronunciation clear today or were some words difficult to say?

Give an example.

This prompt aimed to investigate learners’ pronunciation during speaking activities

and identify whether learners were able to pronounce words clearly or experienced

pronunciation difficulties across the four sessions.

The table below presents the main pronunciation difficulties reported by learners during the

four speaking sessions.

Examples of

Theme Session 1 Session 2 Session 3 Session 4 Learners’
Responses
“comfortable”,
7 learners 6 learners 5 learners 3 learners
Difficulty “ opportunity”
‘ reported reported reported reported ‘
pronouncing o o o o “architecture”,
pronunciatio pronunciatio pronunciation  pronunciation
some words “restaurant”,
n difficulties n difficulties difficulties difficulties
“culture”
3 learners 3 learners
4 learners 5 learners
Clear or reported reported “My
reported reported
understandable clear clear pronunciation
o o ~ understandable mostly clear
pronunciation pronunciatio pronunciatio o o was good.”
pronunciation  pronunciation
n n

Table 3.8: Learners’ Reported Pronunciation Difficulties across the Four Speaking

Sessions

The table demonstrates that several learners reported difficulties pronouncing certain English
words, especially during the first and second sessions. The reported difficulties were mainly
related to longer or unfamiliar words such as comfortable, architecture, restaurant, and culture.
But in the later sessions, fewer learners reported pronunciation difficulties, while more
learners stated that their pronunciation was clear and understandable. Generally, the findings

indicate a slight improvement in learners’ pronunciation throughout the speaking sessions.
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Prompt 6: What are the biggest problems you faced in speaking today (speaking

smoothly, finding words, making sentences, or pronunciation)?

This prompt aimed to identify the main speaking difficulties experienced by learners
during speaking activities, focusing on fluency, vocabulary retrieval, sentence

formation, and pronunciation.

The table below presents learners’ reported speaking difficulties across the four

speaking sessions.

Theme (skill) Session 1 Session 2 Session 3 Session 4
Finding words (vocabulary) 5 learners 5 learners 4 learners 3 learners
Speaking smoothly (fluency) 4 learners 4 learners 4 learners 3 learners
Pronunciation 4 learners 3 learners 3 learners 2 learners
Making sentences (grammar) 2 learners 3 learners 2 learners 2 learners

Table 3.9: Learners’ Reported Main Speaking Difficulties across Four Sessions

The table shows the most commonly reported difficulty was finding the right words,
especially in the first sessions. Many learners also reported difficulties in speaking smoothly,
mainly due to hesitation and thinking time. Pronunciation was also frequently mentioned as a
main difficulty, particularly with longer and unfamiliar words. Some learners also reported
difficulties in forming correct sentences. The findings suggest that vocabulary retrieval,
fluency, and pronunciation were the main challenges affecting learners’ speaking performance

across the four sessions.

c. Action stage analysis

Prompt 7: Next time, what will you try to improve in your speaking (speaking smoothly,

using words, making sentences, or pronunciation)? How will you do it?
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This prompt aimed to explore learners’ future improvement intentions in speaking; focusing

on the aspects they planned to develop.

The table below shows what learners want to improve in the next speaking sessions.

Component learners wanted to improve Session 1 Session 2 Session 3  Session 4

Speaking smoothly 4 learners 4 learners 3 learners 3 learners
Using words 3 learners 3 learners 3 learners 2 learners
Pronunciation 2 learners 2 learners 2 learners 2 learners
Making sentences | learner 1 learner 1 learner 1 learner

Table 3.10: Learners’ Prioritized Speaking Components for Future Improvement

The table below presents the common strategies repeatedly reported by learners to improve

their speaking performance across the four sessions.

Theme Common strategies reported by learners

I practice speaking more , I try not to stop, I try not to stop and be
Improving fluency brave,l practice speaking with my friends, [ watch Youtube videos,

1 prepare words of next lessons

. Revising vocabulary, I learn new words, I memorise words, I write
Improving vocabulary )
words in notebook, I read books

Improving I repeat difficult words, I repeat after the teacher, I listen and

pronunciation repeat, practicing at home

Improving grammar and .
_ I revise grammar lessons
sentence formation

Table 3.11: Common Improvement Strategies Reported by Learners
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The findings indicate that fluency and vocabulary were the most prioritized speaking
components in the whole four sessions, whereas pronunciation and grammar were not that
considered by learners. Learners also reported several simple improvement strategies, such as
practicing speaking more, revising vocabulary, repeating difficult words after the teacher, and
reading texts. Generally, the findings reveal that learners showed awareness of their speaking

difficulties and proposed practical strategies for future improvement.
Prompt 8: How can the teacher help you improve your speaking next time?

This prompt aimed to identify the types of teacher support learners believed could help

improve their speaking performance in future speaking activities.

The table below presents the common suggestions reported by learners regarding teacher

support during speaking activities.

Theme Common suggestions reported by learners

Teaching new words before speaking discussion, revising vocabulary,

Vocabulary help o _ _
explaining words in english
Speaking Speaking more in class, practicing dialogues, giving opportunities to speak
practice more
Pronunciation Correcting pronunciation, repeating difficult words, providing
help pronunciation practice
Classroom Using games, group work, classroom discussions, reading texts, giving
practice feedback and compliments

Practice at home Giving homework, giving preparations for the next lesson

Table 3.12: Common Suggestions Reported by Learners Regarding Teacher Support

The table illustrates that learners expected practical classroom support, especially through
vocabulary revision, pronunciation correction, and increased speaking practice during

activities. Some learners also proposed games, discussions, and giving feedback as helpful
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ways to participate more comfortably in class. Besides, other students recommended
homework and reading activities to continue practicing outside the classroom. Overall, the
findings highlight the importance learners placed on teacher guidance and classroom

interaction in supporting speaking development.
The prompt 9: “Did you try to apply your previous improvement plan? If yes, how?”

This prompt aimed to explore whether learners attempted to apply their previous

improvement strategies during the following speaking sessions.

The table below presents examples of the improvement strategies learners reported

applying across Sessions 2, 3, and 4.

Improvement Area  Most Commonly Reported Strategies Across Sessions 2—4

I speak more in class / I try not to stop / I speak with friends in class /

Fluency S
I try to talk more / I watch English videos / I prepare my lessons
I revise vocabulary / I learn new words / I write words in notebooks /
Vocabulary .
I memorize words / I read books and short texts
o I repeat difficult words /I listen and repeat / I repeat after the teacher
Pronunciation

/ 1 practice at home

Grammar and ‘
. I revise grammar lessons / I make correct sentences
sentence formation

Table 3.13: Learners’ Reported Application of Previous Improvement Strategies

Most learners reported applying their previous improvement plans across Sessions 2, 3, and 4.
Eight learners reported applying their strategies in Session 2, while all learners reported

applying them in Sessions 3 and 4.

3.3.2 Interpretation of Learners’ Reflective Journals
According to the findings, the learners primarily faced difficulties in the components of

vocabulary and fluency across the four sessions. Vocabulary limitations frequently caused
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hesitations and pauses, showing a direct link between limited lexical knowledge and fluency.
Pronunciation issues were connected to unfamiliar words, while grammar difficulties involved
basic verb forms. Also, psychological factors like shyness and nervousness negatively
affected fluency in the early stages. However, a gradual improvement in lexical retrieval and
fluency happened over time. This development may be due to the reflective journaling
strategy, which acted as a central mediating tool by helping learners recognize their
difficulties, engage in autonomous goal-setting, communicate their instructional needs to the
teacher, and apply practical improvement strategies. Most importantly, the structured journals
acted as an immediate diagnostic tool, forcing the middle school learners to identify the
factors behind the difficulties found in their speaking components. Through their entries, the
students formulated their own autonomous improvement plans, such as committing to practice
targeted words at home, revising lessons before class to improve their speaking components.
At the same time, the researcher used the data from the prompt of "How can the teacher help
you improve your speaking next time?" as a weekly pedagogical guide. So, by listening
directly to the instructional needs that were stated by the students, such as giving range of
lesson-relevant vocabulary before any speaking activity, interactive games, dialogues, group
work, and pronunciation drills, the researcher systematically adjusted her lesson plans. In
general, this provided the exact structural tools required to transform the learners' private
reflections into measurable, accurate oral performance growth during classroom speaking
tasks. These findings support the first hypothesis, indicating that reflective journaling was
effective in improving speaking performance components, particularly fluency, vocabulary,

pronunciation, and grammatical accuracy among Algerian EFL middle school learners.
3.4 Analysis and Interpretation of Classroom Observation

This section presents the analysis and interpretation of the classroom observation, the purpose
of this was to examine changes in EFL Algerian learners’ speaking performance across the
four sessions and to identify the impact of reflective journaling on their speaking components
fluency, vocabulary use, grammatical accuracy, and pronunciation. The observation data were
analyzed thematically, using the four speaking performance components in Richards and
Schmidt’s (2002) rubric as the main analytical framework. The rubric consisted of five
performance levels ranging from Level 1 (very low performance) to Level 5 (very high
performance), which guided the interpretation of learners’ speaking performance in each

session.
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3.4.1 Analysis of Classroom Observation

This section presents the analysis of the classroom observation conducted across the four
speaking sessions. The analysis is based on Richards and Schmidt’s (2002) speaking

performance rubric.

Session 1: It is the pre-intervention observation before the implementation of reflective

journaling.

The table below presents the observed levels of learners’ speaking performance across the

four components during Session 1.

Observed
Component Observation
Level

Shows simple grammatical mistakes, while a few learners
Accuracy Level 2-3
were able to form correct sentences.

Several learners used repetitive vocabulary, while others used
Vocabulary  Level 2-3 .
appropriate words.

Most learners hesitated and paused frequently while speaking,
Fluency Level 2-3
although a few spoke more smoothly.

Some learners had difficulty pronouncing unfamiliar words,
Pronunciation Level 2-3 ‘
while others could pronounce them correctly.

Table 3.14: Session 1 Observation of Learners’ Speaking Performance

The observation shows that learners generally performed at Level 2-3 across all speaking
components. Accuracy and vocabulary were limited, with frequent grammatical mistakes and

repetitive word use, and many hesitations in fluency.
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Session 2:

The table below presents the observed levels of learners’ speaking performance across the

four components during Session 2.

Component Level Observation

Level Students still make simple grammar mistakes, but a few can form
Accuracy

2-3 correct sentences.

Level ) )
Vocabulary 5 3 Students use basic words and sometimes repeat the same words.

Level Many students still stop and hesitate while speaking, but a few
Fluency )

2-3 speak a little more smoothly.

. Level Some students find it hard to pronounce new words; others are

Pronunciation

2-3 understandable.

Table 3.15: Session 2 Observation of Learners’ Speaking Performance

Learners here also performed at Level 2 and 3 in all speaking components just like the first
session. Most learners had difficulty with fluency and vocabulary, it was appeared in
hesitation, pauses, and limited word use. A slight improvement appears in fluency for some
learners, but vocabulary and pronunciation difficulties remain. Grammar is still basic,

followed by simple sentence errors.

Session 3:

The table below presents the observed levels of learners’ speaking performance across the four

components during Session 3.
Component Level Observation
Accuracy

Level = Most learners are able to make simple correct sentences, even
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Component Level Observation

34 though some of them still make grammar errors.

learners use appropriate words, but some repeat the same
Vocabulary  Level 3
vocabulary.

Fluency Level 3 It is smoother than before,some hesitations and pauses still remain.

o Most students pronunciation is clear, and some struggle with new
Pronunciation Level 3 .
unfamiliarwords.

Table 3.16: Session 3 Observation of Learners’ Speaking Performance

The observation shows a gradual improvement in learners’ speaking performance during
Session 3. Learners became more able to form correct sentences and speak with better fluency,

although some vocabulary limitations and pronunciation difficulties were still observed.

Session 4:The table below presents the observed levels of learners’ speaking performance

across the four components during Session 4.

Component Level Observation

Level Most students speak with correct sentences and make fewer grammar

Accuracy

4 erTors.

Level Students choose appropriate and new words, even though some repetition
Vocabulary .

still occurs.

LeVel . . . . . .

Fluency ; itis still smoother, but hesitations and pauses remain.
~ Level

Pronunciation Most students pronounce words clearly .
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Table 3.17: Session 4 Observation of Learners’ Speaking Performance

The observation in this Session demonstrates an obvious improvement in learners’ speaking
performance compared to the previous sessions. Most learners showed better grammatical
accuracy and clearer pronunciation, whereas fluency and vocabulary also slightly enhanced

despite some remaining hesitation and repetitive word use.

3.4.2 Interpretation of Classroom Observation

The classroom observation illustrates that learners’ speaking performance improved by
degrees across the four sessions. The most obvious progress was in grammatical accuracy and
pronunciation, whereas fluency and vocabulary improved more slowly. This may indicate that
with time learners became more familiar and comfortable with the speaking tasks, but still
needed more lexical knowledge and speaking practice to speak smoothly and comfortably.
Classroom observation also shows that learners participated more actively in the later sessions,
which may reflect increased confidence and classroom engagement during the
implementation of reflective journaling strategy. This finding supports the research question,
indicating that reflective journaling was effective in enhancing learners’ speaking

performance over time.

3.5 Analysis and Interpretation of Teachers’ Interviews

The teacher interviews were analyzed using thematic analysis. The data collected from eight
(8) middle school EFL Algerian teachers with audio-recorded using a mobile phone and was

carefully reviewed and grouped into common themes based on their responses.

The table below summarizes the main themes identified from the teachers’ interviews.

Theme Description
Theme 1 Importance of speaking performance in EFL
Theme 2 Difficulties learners face in speaking English
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Theme Description

Theme 3 Teaching strategies

Theme 4 Perception of reflective journaling
Theme 5 Experience with reflective journaling

Table 3.18: Themes Identified from Teachers’ Interviews

Theme 1: Importance of Speaking Performance

All teachers had the agreement that speaking performance is highly important in EFL because
it allows learners to communicate, express their ideas, and participate actively in the
classroom. Several teachers explained that speaking is considered as a proof of language
development, it reflects learners’ ability to use vocabulary, grammar, pronunciation together
in real communication. Some teachers also emphasised that good speaking performance helps
learners gain self-confidence through expressing their personalities, opinions, and identities
more freely when using English. Also, a number of teachers claimed that improvement in
speaking performance can impact learners’ motivation and willingness to participate and
learn more in a positive way, since learners become more comfortable using the language
orally. In general, the results show that speaking performance is not only a linguistic skill, but

also an important means of communication and self-expression in EFL classrooms.

Theme 2: Difficulties Learners Face in Speaking English

All teachers agreed completely that learners face certain difficulties when speaking English
in the classroom. Most teachers emphasized psychological factors such as fear of making
mistakes, fear of peer judgment, shyness, and foreign language anxiety, which often reduce
learners’ participation in speaking tasks. Several teachers also referred to linguistic difficulties
including limited vocabulary, pronunciation, and grammar. Some teachers highlighted that
learners often switch to Arabic when they cannot express themselves clearly in English which
is also a linguistic difficulty that is called language interference. A few teachers connected

these difficulties to contextual factors like limited speaking practice, and teacher-centered
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instruction, which may reduce learners’ speaking opportunities. In general, the findings
suggest that learners’ speaking difficulties result from the interaction of psychological,

linguistic, and classroom-related factors that affect their speaking performance.
Theme 3: Teaching Strategies Used to Improve Speaking Performance

All teachers stated using strategies to improve learners’ speaking performance. Most of them
reported that implementing interactive activities such as games, role-plays, pair work, and
group discussions helps create a more engaging and less stressful environment for speaking.
Several teachers also mentioned techniques such as reading aloud, presentations, and
questioning to encourage learners to speak and activate their language knowledge. Some
teachers emphasized on the importance of giving positive feedback, encouraging learners, and
reducing overcorrection to help them feel more comfortable when speaking. A few teachers
also stated using learner-centered approaches where learners choose topics of interest. In
general, the findings indicate that communicative and supportive classroom strategies are

critical in improving learners’ speaking performance.
Theme 4: Teachers’ Perceptions of Reflective Journaling

Most teachers reported that reflective journaling can develop learners’ speaking performance.
They demonstrated that it helps learners reflect on their speaking experience, and become
aware of their strengths and weaknesses. Some have reported that it might reduce foreign
language anxiety and encourage learners to participate more in speaking tasks. Some teachers
also stated that reflective journaling can help learners organize their ideas, and prepare for
speaking tasks effectively. Meanwhile, two teachers mentioned that they were not familiar
with this strategy but they both agreed that it is interesting and could improve the speaking
performance. To conclude, the findings suggest that reflective journaling is viewed as a useful

strategy for supporting learners’ speaking performance development.
Theme 5: Experience with Reflective Journaling

Only a small number of teachers which are three out of eight reported using reflective
journaling in their teaching practice. Those who used it explained that they applied it in a
simple and unstructured way, mainly to help learners review lessons or reflect on language
learning. Some of them used guided prompts and followed them with oral discussion to

encourage learners to express their ideas more easily. But the remaining teachers reported that
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they had not used reflective journaling before, although they showed interest in trying it in the
future. Overall, the findings indicate that reflective journaling is not a common strategy
among Algerian EFL tecahers, but they perceived it as a flexible instructional strategy that

can be adapted to support learners’ speaking performance.

These findings help answer the research question by indicating that teachers generally
perceive reflective journaling as an effective strategy for enhancing learners' speaking

performance.

3.6 Future Recommendations

* Teachers should integrate reflective journaling regularly into speaking activities.

* Teachers ought to provide continuous guidance, feedback, and speaking opportunities

during reflective journaling sessions.

* Interactive classroom activities like discussions, pair work, and group work have to

accompany reflective journaling to support oral participation.

* Learners should be encouraged to reflect on their speaking difficulties and apply simple

improvement strategies independently.

* Schools should provide supportive classroom environments that encourage speaking

practice and learner participation.
* Teachers should use reflective journals that are appealing with colors and captivating
design according to their age and level.
3.7 Future Research Directions
* Conduct reflective journaling as an instructional strategy with larger samples and longer
intervention periods.
* Use control and experimental groups for more accurate comparison of results.

* Investigate the long-term impact of reflective journaling on speaking performance

development.

* Explore the effectiveness of reflective journaling with other educational levels such as

primary school, secondary school, or university students.
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* Explore the effectiveness of reflective journaling on other language skills like writing,

reading, and listening.

* Conduct larger scale studies consisting of learners from different schools and educational

contexts.

3.8 Conclusion

This chapter have analyzed and interpreted the data collected through questionnaires,
reflective journals, classroom observation, and teachers’ interviews. The findings revealed a
gradual improvement in learners’ speaking performance after the implementation of reflective
journaling in all the components of speaking: fluency, vocabulary, pronunciation, and
accuracy, alongwith reducing Anxiety. Vocabulary and fluency components remained the
most common difficulties, although some progress was observed across the sessions. The
results also revealed that reflective journaling helped learners become more aware of their
speaking difficulties and encouraged them to implement simple improvement strategies
during the speaking activity which was group discussion. Both teachers and learners viewed
reflective journaling as a useful strategy that could support speaking performance
development. The findings emphasized on the role of the teacher in guiding reflective
journaling through feedback, support, and speaking practice opportunities, which helped

learners gradually improve their oral performance.
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General Conclusion

This dissertation investigated the effectiveness of reflective journaling as an instructional
strategy for improving EFL learners’ speaking performance in the Algerian middle school
context. It also explored the perceptions of both learners and teachers regarding the use of
reflective journaling as an instructional strategy in the development of oral performance. This
study was mainly motivated by the persistent difficulties faced by EFL learners in speaking

performance components which are: fluency, accuracy, vocabulary use, and pronunciation.

In this study, there was an intervention within a real classroom setting of four sessions with
Middle school learners. This research adopted a mixed-methods approach and an action
research design, allowing the researcher to combine quantitative and qualitative data in a
complementary manner. The data were collected through multiple instruments which are: pre-
and post-questionnaires, learners’ reflective journals, classroom observation, and semi-
structured interviews with teachers. This methodological triangulation allowed for more
understanding of the impact of the intervention.The findings of the study revealed that
reflective journaling had a positive effect on learners’ speaking performance. The results from
the pre- and post-questionnaires have indicated obvious improvement in speaking
performance components, especially in grammatical accuracy and Prunonciation, while
fluency and vocabulary showed gradual development over the intervention. Learners also
reported reduced speaking anxiety and increased confidence, which contributed to their

willingness to participate more actively in speaking activities.

The analysis of learners’ reflective journals further confirmed these results. It revealed the
fact that learners were able to identify their speaking difficulties, particularly in vocabulary
retrieval and fluency, and gradually own mistakes and engaged in self-regulated learning by
setting personal improvement goals. This process contributed to a gradual enhancement of

their oral performance and encouraged greater learner autonomy.

Similarly, classroom observations demonstrated progressive improvement in learners’
speaking behavior across the intervention sessions. Learners became more active, confident,
and engaged in speaking tasks than before. Even though the first sessions showed difficulties
in their speaking performane components, later sessions showed increased in these
components especially in accuracy and prunonciation. These observations confirm the
positive developmental impact of reflective journaling on learners’ speaking performance
over time.Furthermore, the findings from teachers’ interviews revealed generally positive
perceptions of reflective journaling as an instructional strategy. Most teachers considered it a

useful tool for enhancing learners’ speaking performance by promoting reflection, and
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gradual improvements. Teachers also highlighted its potential to reduce speaking anxiety and
support learners in organizing their ideas before speaking. Although some teachers were not
previously familiar with the strategy, they expressed interest in integrating it into their

teaching practice after understanding its benefits.

Overall, the integration of findings from all instruments indicates that reflective journaling
plays an important role in improving EFL learners’ speaking performance. It supports learners
in identifying their strengths and weaknesses, developing self-awareness, and engaging in
continuous improvement. It also fosters a more reflective and learner-centered classroom

environment, where students actively participate in their own learning process.

In relation to the research hypotheses, the results of the study confirm that reflective
journaling is effective in improving speaking performance components among Algerian EFL
middle school learners. The findings also support the hypothesis that both learners and
teachers perceive reflective journaling positively as a valuable and helpful instructional
strategy for developing speaking performance. These confirmations highlight the pedagogical

relevance of reflective journaling in EFL classrooms.

Inspite of these positive findings, the study also faces certain limitations as the small sample
size and the short duration of the intervention due to institutiional obstacles which may limit
the generalizability of the results. In addition, the study was conducted in a private
educational context, which may not fully represent all Algerian EFL settings. Also, the
absence of control group and the researcher’s dual role as teacher and observer. However,
these limitations do not reduce the significance of the findings, but rather suggest the need for

further research in different contexts and with larger populations.

Based on the findings, several pedagogical implications can be implemented. Teachers are
encouraged to integrate reflective journaling into speaking activities as a regular classroom
practice, as it promotes learner reflection, autonomy, and continuous improvement. It is also
recommended that teachers provide structured guidance and supportive feedback to help
learners benefit more effectively from this strategy. Furthermore, reflective practices can be

combined with other communicative activities to enhance spekaing performance.

For future research, it is better to use larger samples and longer interventions, include control
groups, examine the long-term effects of reflective journaling, explore its use across different
educational levels, investigate its impact on other language skills, and conduct studies in

diverse educational contexts.
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In conclusion, this study demonstrates that reflective journaling is a valuable instructional
strategy that can significantly contribute to the improvement of EFL learners’ speaking
performance. By promoting reflection, self-awareness, and self regulation in learning, it
provides learners with the necessary tools to develop their oral performance in a more

autonomous and meaningful way.
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Appendice A: Learners' Pre-Questionnaire

LEARNERS' QUESTIONNAIRE

Section One: Background Information

What is your gender? O Male O Female What is your age? years
Section Two: Closed-Ended Questions

Please read each sentence and tick Always / Sometimes / Never to show how it describes you.

Sentence Always Sometimes Never
I feel confident when I speak English in class. O O O
I feel nervous when I speak English in front of the class. O O O
I enjoy speaking English in class. O O O
I try to speak English even if I make mistakes. O O O
I can speak without stopping too much. O O O
I can use different English words when I speak. O O O
I can make correct sentences when I speak. O O O
My pronunciation is clear when I speak. O O O
I feel I am improving my speaking skills. O O O

Section Three: Multiple-Choice Questions

What are the hardest things for you when speaking English? (You may choose more than one)

O Finding the right words O Speaking without stopping (fluency)
O Making correct sentences O Feeling shy or nervous
O Pronouncing words correctly O Other: ...cccoeeveeieiieeeenee,

Thank you for your help
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Appendice B: Learners' Post-Questionnaire

LEARNERS' QUESTIONNAIRE

Section One: Background Information

What is your  .......

What is your gender? O Male O Female o
age? years

Section Two: Closed-Ended Questions

Please read each sentence and tick Always / Sometimes / Never to show how it describes you.

Sentence Always Sometimes Never

O

I feel confident when I speak English in class. O O

I feel nervous when I speak English in front of the class.

I enjoy speaking English in class.

I try to speak English even if I make mistakes.

I can speak without stopping too much.

I can use different English words when I speak.

I can make correct sentences when I speak.

My pronunciation is clear when I speak.

oo o0 o oo o|d
Ooo o0 o0 o0 o0 oo
Ooo o0 o0 o0 o0 oo

I feel I am improving my speaking skills.

Section Three: Multiple-Choice Questions

What are the hardest things for you when speaking English? (You may choose more than one)

O Finding the right words O Speaking without stopping (fluency)
O Making correct sentences O Feeling shy or nervous
O Pronouncing words correctly O Other: ..oooeevveeeieieeieiee,

Section Four: Open-Ended Question

How did reflective journaling help you improve your speaking?

Thank you for your help
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Appendice C: Classroom Observation Checklist

Level Accuracy Vocabulary

Very few errors; Wide range,

5 )
clear sentences  natural, precise
4 Small mistakes; Good range,
mostly correct suitable
Many simple ) .
Y p Simple, limited,
3 errors; basic ..
repetitive
sentences
5 Constant errors;  Very limited,
broken sentences misses basics
No correct )
Insufficient for
1 sentences;

. task
unclear meaning

Fluency

Smooth, no long pauses

Mostly smooth, short

pauses

Slow, clear pauses,
hesitation

Many long pauses;
fragmented

Very hesitant; stops
frequently

Pronunciation

Very clear

Clear

Sometimes clear

Often unclear

Mostly/completely
unclear
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Appendice D: The Reflective journal

& MY REFLECTIVE JOURNAL:
SPEAKING SKILLS

Student Name: SessionNo: | 1|2 |3 4

@ 1. STAGE 1: DESCRIPTION (What happened?) Va

Q1. What did you speak about in today's lesson?

§° 2. STAGE 2: ANALYSIS (How did | do?) ¥

Q2. Did you speak without stopping today or did you stop a lot when speaking? Why?

Q3. Did you find the words you needed, or did you stop because you didn't know some words? Which words?

Q4. Did you make correct sentences when speaking today or did you make mistakes? Give an example.

Q5. Was your pronunciation clear today or were some words difficult to say? Give an example.

Q6. What are the biggest problems you faced in speaking today (speaking smoothly, finding words,
making sentences, or pronunciation)?

3. STAGE 3: ACTION (My Plan for Next Time) @@

Q7. Next time, what will you try to improve in your speaking (speaking smoothly, using words,
making sentences, or pronunciation)? How will you do it?

Q8. How can the teacher help you improve your speaking next time?

Q9. (Sessions 2-4 only) Did you try to apply your previous improvement plan? If yes, how?
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Appendice E: Teachers interviews

The following semi-structured interview questions were addressed to middle school EFL
teachers in order to explore their perceptions of speaking performance and reflective

journaling in EFL classrooms.

1. How important do you think speaking performance is in learning English as a foreign
language?

2. What difficulties do students usually face when speaking English in the classroom?

3. What teaching strategies or activities do you use to help students improve their speaking
performance?

4. Do you think reflective journaling can help students improve their speaking performance
in EFL? Why or why not?

5. Have you used reflective journaling before to enhance speaking performance? If yes, how

did you implement it?
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Appendix F : Samples of Teacher Interview Transcript

Interviewer: Good morning teacher how are you doing today?

Teacher 1:Iam doing great alhamdulilah Thanks four asking and you?

Interviewer: Iam good alhamdulilah, thank you for agreeing to take part in this interview.

Teacher 1: no problem i want to help you in your research

Interviewer: Oh thank you! We will begin the interview now. It consists of 5 questions
about speaking performance and reflective journaling in EFL classrooms, Please feel free to

answer based on your own knowledge, teaching experience opinions.

Interviewer: How important do you think speaking performance is in learning English as a

foreign language?

Teacher 1: I think the four skills are really important but the language is much more about
communication And really being able to speak English confidently with someone is a good
thing [ think that if students can communicate it proves that they're actually using the
language not just learning by heart the grammar rules or vocabs so yeah speaking

performance for me is the most important aspect in English.

Interviewer: What difficulties do students usually face when speaking English in the

classroom?

Teacher 1: The biggest problem for many students is what we call foreign language anxiety.
Many students are afraid to speak English in front of the class, mostly if they're afraid of
making mistakes. If they know the answer they stay silent because they don't feel comfortable
in the classroom. Pronunciation can also be a problem, some students feel unsure about the
pronunciation of words and Because of this they have a lot of hesitation, another problem is

when they stop speaking because they can't find the right words fast enough.
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Interviewer: What teaching strategies or activities do you use to help students improve their

speaking performance?

Teacher 1: as a teacher I use presentatins and oral activities in my class For example when [
give oral activities I sometimes ask my students to give a presentation on a topic, they also
read aloud, sometimes we have class discussions and problem solving activities which need to

be oral to develop speaking.

Interviewer: Do you think reflective journaling can help students improve their speaking

performance in EFL? Why?

Teacher 1: Sure, it can be very helpful to the learners in many ways, reflecting in journals
can help them realize their mistakes, and develop awareness about their speaking problems. I
use it to let them reflet on their lessons, It also gives them some time to organize their ideas
before speaking I believe students feel more confident when they talk or write about their
activities or familiar topic For example: students talk more naturally when they write about
their hobbies, tell about themselves, their day or their own experience, but when we can make
them speak unexpectedly on difficult or unfamiliar topics, they feel anxious and less confident

In this way, reflective journaling can help to lower the effective filter.

Interviewer: Have you used reflective journaling before to enhance speaking performance? If

yes, how did you implement it?

Teacher 1: Yes, I have used it in a very simple way with my students. I asked them to write a
short paragraph about what we did in class that day; they have written about activities that
they carry out in daily life, about their daily daily experience, about their day. For example,
they may write what happened in their day, what they liked the most, the problems they had
an so on , And I have noticed that this kind of activities contribuate a better develop of oral
ability by the students, as well as reduces students' anxiety about giving oral presentations. I
think, these kinds of competitions are some of the most effective oral performance strategies

teachers can use.
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Appendix G: Samples of Participants’ Reflective Journals

The following images document the four-session reflective journaling of a single participant.

& MY REFLECTIVE JOURNAL: &2
SPEAKING SKILLS

b . Session No: (1)) |2 (31 (4]

1. STAGE 1: DESCRIPTION (What happened?) #
Q1. What did ﬂﬁ;pﬂ!k about in today's lesson?

we Tol%ked  alank 4 o&\i raikine

£y 2. STAGE 2: ANALYSIS (How did | do?) £

Q2. Did you speak without sto| |ng lodly or did y u stop a lot when lpn-klng'f Why? e
el bh.queg AL o0 deing ecouse A Rak ’&%mw.;...j:iﬂ_wﬁ ;
Dld u find the words needed, or s.d you stop becauu yu didn’t know some words? Which words:i
Y:‘ id 1’11‘:’? €°"1u:l sz Sy )SJ"‘GC?’(-LL‘:-- \% A \.%Q -Fﬁg

Q4. Did you ke correct senptences when speaking today or did you make mistakes? Gnn an 'xlmph
L) =y sk He as Yo audrn

Q5. Was your pronunciation clear today or were some words difficult to say? Give an example.
% .‘n 25l O EBA _UMAA (1{-‘ ad

Q6. Wh.t are the biggest prablms you llced in spoalung today (speaking smoothly, finding words,
or p

F-(.A\(\J-nﬂ uaeada

@ 3. STAGE 3: ACTION (My Plan for Next Time) oo
Q7. Next time, what will you try to improve in your speaki thly, using words,
mnkmg sentences iation)? How will you do i:t?
YD AL Wby L\).«Q’?{&’,_..;....}.g{.f}:‘t‘:ll.mi\\..m.mrf‘:lLL;___‘__ ______
Qs. How lhe teacher h-lp you jmprove r speaking next time?
s P rITT ¥ 57. i s Vo v W I N

Q9. (Sessions 2-4 only) Did you try to apply your previous improvement plan? If yes, how'?

€ MY REFLECTIVE JOURNAL:
SPEAKING S[K[ILILS

Student Name: _' ‘@ r_'i] L

1. STAGE 1: DESCRIPTION (What hnppened?)
Q. w".‘ did you speak about in today’s lesson?

‘Qhao '\"'Aw

£ 2. STAGE 2: ANALYSIS (How did | do?)
Q2. Did you speak without stopping today or did you stop a lot when speaking? Why?
--------- Wwi.._b.emuae_ sagal  Asome wadads =

Q3. Rid you find the words you needed, did you stop because you dldn t know some words? Which words?

(VIO T LV S V= WV BN . e ébff'fj"‘“

Q4. Did you make whan king today or did you make r 7?7 Give an
e Meoan e N enWa_canect  noutowos

QS. Was your pronunciation clear (oday or were some words difficult to say? Gwc an ex 5I-

oSk, Ao R iPiou b0yl 5. O Yo
a6. wh.c are the h-gg--l problems you f.:od in i today P hly, finding words,
..... = _A:M}N'i\ﬂ n\.é.-ﬁr\-\ ) _' nr‘ﬁk By ﬁd(/lth
3. STAGE 3: ACTION {My Plan for Next Tlme) ﬁlllr
Qa7. Nnﬂ time, what will you try to imp in yo hly, using words,

ur
W? H in do it ;
SYQ,,;, : E‘ (e e LY 6 Ay w:'mwd A_Ounch W) W’,ﬁ%—l—ﬂ'ﬁm@»&ﬂ&
hel| P n-ul time?
ﬁa‘i’-orx.ru\n; ”l;'utns.n.-.\&\ VASE AN ";\.m,c\ Qe As amig g s 3 L_Jlrﬂf\_ﬂ

os (Sessions 2-4 enly) Did you try to apply your previous improvement plm? If yes, how?
_NeUL  ub.snide and wnealo  wisndy s nelobecl .

APVENO1A 9
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€ MY REFLECTIVE JOURNAL:
SPEAK!NG SK[llLﬂ,S

Student Name: Session No: B2 L@] 1‘_74, }

1. STAGE 1: DESCRIPTION (What happened?) V o
Q1. What did you speak about in today's lesson?

et FaQ8ed  oaQeonk o Aubue. docams..

" 2. STAGE 2: ANALYSIS (How did | do?) L
Q2. Did you speak without stopping today or did you stop a lot when speaking? Why?
S ) Bl

........... wak afompon Vol today.. \oalowl AL00 c0eed. . ansie \uciads -

QaﬂDld you find the words you needed, or did you stop because you didn’t know some words? Which words?

........ . 4\_& 18 COMNG. = R0 .S Y m_,mL..pm&Wc

Q4. Did yu‘u make correct sentences when speaking today or did you make mistakes? Give an example.
Lo o) Nendoace oy Caarinecle te

Q5. Was your pronunciation clear today or were some words difficult to say? Give an example.
n oo LAl cdnn MNON . Cloan

Q6. What are the biggest probloma you faced in
makin or pr

)?
L.Fnrlgﬁ,u\,f_l) Amec H)](LU Ol JJ “,—L,—AS wsrndy

peaking today (speaking hly, finding words,

& 3. STAGE 3: ACTION (My Plan for Next Time) o

Q7. Next time, what will you try to improve in your speaking (speaking smoothly, using words,

| mnkm sentences, or pronuncigtion)? vgw will you do it?
\ =2l L P WU M W S A=
| SRR SI ot ol A e nand, of
| @8. How can the teacher help you improve your spenkmg next time?

T O T . P

Q9. (Sessions 2-4 only) Did you try to apply your previous improvement plan? If yes, how?

') nensiotdh menda gad. D wnrele Thea oggicesn ol m&l'e,Q.M_&Q

APVENO1A o

€ MY REFLECTIVE JOURNAL:
gll"EAI(IN(-i SKILLS

Student Name: __ SessionNo: [ 1] 2 [3] @

—_— -
1. STAGE 1: DESCRIPTION (What happened?) ”~
Q1. What did You speak about in today's lesson?

et XYoo A\ aQiant  traasd) owd caQluae .

£ 2. STAGE 2: ANALYSIS (How did | do?) 4
Q2. Did you k without ing today or did you l! P, a lot when lp'-kmg? Why?
~4ake. \eklen gud 4 dedhaddn

03‘_39“’ you find the words you needed, or did you stop bectsu you didn’t Itnow some words? Which words?

---------- %é“nb&n&m&\ndg A Dk Neasun  Avme, €2 J >

Q4. Did you ke correct sentences when spc-king (oday or did you make mistakes? Give an example.

..... aNMOL.  CARNOC T MQ-::\LQ.;A.:._M“...““
05 Was your pronunciation clear today or were some words difficult to say? Give an example.
- -%‘PH&M;‘—{L Al Qrc..u.d. ...............................................................................

Q6. What are the biggest problems you faced in speaking today (speaking smoothly, finding words,
making sentences, or pronunciation)?

Eladiag woond,y - e e

3. STAGE 3: ACTION (My Plan for Next Time) . oo

Q7. Next time, what will you try to improve in your speaking (speaking smoothly,/using words,

‘Saklng §-ncu or prcmunculiog)? ‘-& iII you do it? T \
______ Ana#h% .”. AN UMEELOAN .

E n the teacher holp you imprwu your S| -Iung next time?

WL ng... an\.{.ﬁ@
Q9. (Sessions 2-4 only) Did you try to upply your previous improvement plan? If yes, how?

N _Anoed. ek te. Ax&,k__q«m\__._'i.._\a._._.e{\cmad_..m.m’1c\a ak. Kaome

APVENO1A 9
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G.1: Learner 2

The following images document the four-session reflective journaling of another single
participant.

- =2
& MY REFLECTIVE JOURNAL:

= [Kﬂ[L,ILS S —
Py SPFAKING SKILLS, . .. .

Nk 1. STAGE ‘I DESCRIP’TION (What happened?) }
Q1. What did you speak about in taoday's lesson?
|

l ---W.& &-Pakz AT,
the words you ncedcd or did you -lnp
4 Did ycu makd col’l’.ct :-ntencn: whan sp

oaklnz todai or, did you mak :lslakns? G-ve an exa:

as. w-s your pr

me words difficult to say? G.ve an example.
_______ 3@:...&. ilne 2ae W‘ ko to

unciation clear !ndny or were

- AMCuMCL - !b(& Lot vw,
@6. What are the biggest problems you faced in speaking today (speaking smoothly, finding words
)7

or pr. o
_____ It %_@LJ\&&M MMM,
{&r 3. STAGE 3: ACTION (My Plan for Next Tlrne) Pt
Q7. Next time, what will you try to improve in yo

ur hly, using words,
l 3 IP Ig How will vo: u? N
makijng sentences, or pr nc..u 7777 N
= n :gac r help you improve your, speaking next timg? 3 l&‘“t_

nly) Did you try to .pply your pr.viuu- improvement plan? If yes, how?

Q9. (Scssions 2-

APVENO1A 9

€ MY REFLECTIVE JOURNAL:

—— SPEM(ING SEK[IH{LS © mm o

e — a—— —— . . R ’ )
Q) 1 STAGE 1 DESCRIPTION (What happened") |
Q1. What did you speak about in today's lesson?

~es,

___________________ . alouke hlis, “Buunds Lu}\osl’/ el 06 dunk Sl Whﬂl& )

2. STAGE 2: ANALYSIS (How did | do?)

Q2. Dﬁ you speak without stopping today or did you stop a lot when speaking? Why?
-------- -é@l&-}.ﬁﬂq\ofl
Q3. Did you ﬁnd th

e wordsgou ieeded or d-d ou s becaje iou cydn t know some words? Which words?
Q4. Dl

you maklcorre:t sentences when speaklng today or did you make mistakes? Give an example.

D _mad el W&&oﬁ«@gmﬂww ..... fao

Q5. Was your pronunciation clear today or were some words dlﬂlcult to say?,

ive an example 6
e B EA L Bl Ao Weies & B IS pﬁm‘tawm,&

ords,

Q6. What are the biggest problems you faced in speaking today (speaking smoothly, finding
making or pron i

j 3. STAGE 3: ACTION (My Plan for Next Time)

- Next time, what will you try to improve in your speaking (speaking smoothly, using words, Q
making sept qes, or pr

onunciation)? 1} you dojt;
,5‘ A-ghﬂoa? W LLLSip\A a&!ﬁ«/{a QJ:G)kM
QB How canthe ten:her@;lp you improve your speE ing nexl tl ---------

Q9. (Sessions 2:4 only) Did vou try to lpr:'y your previous nmpmvgm.,m plan? it yen how?.

______ Lo e-f Lol gnaummntan.. | osnp.. Als . hswas .

APVENO14 g



Appendices

€ MY REFLECTIVE JOURNAL:

~—=ape
St“‘:m . %mm:l_e ssli(;slll}au%g 2 'L, .
Q 1. STAGE 1: DESCRIPTION (What happened?) ”

Q‘l What did you speak about in today’s lesson?

..... We.. talfed . alecd= whal we. Waul- o Yoos < Ge.

£ 2. STAGE 2: ANALYSIS (How did | do?) L2

Q2. Dldatou speak without sto today or did yoy stop 3 lot when speaking? Why?
------- ay&'?z m;’@ u.ulﬁgu.} % elor
Q3. Did you find the wo, bAneeded or did youiog beca ynu idn’t know some words? Which words?

Q4. Did you make col 't sentences when speaking today o| dld you make mistakes? Give an example.
Moy gandad

Q5. Was ydur pronunciation clear today or were some words difficult lo say? Give an example.

%Ww&& %(QQA.J. w@\aﬂ Waa W"‘W‘ﬁ’

E

Q6. What are the biggest prohlems you faced in speaki today (: L

g hly, finding words,
-] el )?
gAML,
3. STAGE 3: ACTION (My Plan for Next Time)

Q7. cht time, what will you try to P

RT3 AL et \liondo

e [ e Wt PSSO

e Sy DM%WMWA& g .
....... o Satfeabed e e

€ MY REFLECTIVE JOURNAL:
~TTAvING smmg

Student Name: _} s Session No: | 1 =
\ﬁ}) 1. STAGE 1: DESCRIPTION (What happened?)

Q1. What did you speak about in today's lesson?

e ke . alluk /.. b'm,ULQu.,g cnde coQlne e |

- 2. STAGE 2: ANALYSIS (How did | do?) &
Q2. Dld ycu spo wuhout stopping today or did you tnp a lot when speaking? Why?
Q3. Did ySu f'nd the wclrds you nee or did you slo because you gl 't know some words? Which words?

...... Yoo - s.ujmlp

Q4. D you maké correct sen:anc-s whcn speakmg {oday or dnd you make mistakes? Gnve an example,

Q5. Was your pmnuncla)on clear today or werg some words difficult to say? Give an example

AL AT o wan aa,mo

Q6. wh-l are the biggest problems you faced in speaking today (speaking smoothly, finding words,

making sentences, or p onuncxatmn)"
"_""Zb’u'&/ ..... Coae . o dpane

3. STAGE 3: ACTION (My Plan for Next Time) _@@
07 Next time, what will you try to nmprovo in your spealung (spaakmg smoothly, using words,

akin » OF Pre -)? How will
/};;.3% oy N i kY ﬂﬂ,UtLﬂﬁ/ M%‘ew% —h»tf—ls
qg How can th e

Q9. (Sessions 2-4 only) Did you try to apply yo : re\nous improve: t plan? If yes, how?

............... YD i), Eomaliyh -

APVENO1A 9
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G 3: reflective journals of different learners

& MY REFLECTIVE JOURNAL: &7
SPEAKING SKILLS

Student Name: _(— Session No: | - ;’3'* *
3 “h\ () . & 9
f Q ' 1. STAGE 1: DESCRIPTION (What happened?) ”
Q1. What did you speak about in today's lesson?
We Jolked  aloot doiy. nowdime
£ 3 2. STAGE 2: ANALYSIS (How did | do?) v

Q2. Dud speak without stopping today or did you stop a lot when spe. g? Why?
IDZ?B/UJ oQal  ecannme X ndow afoay .. B K i i

03-D'dﬂuﬁﬁdlhco'lsyoumed'd.ocdidyouﬂopbccauuywdodn'lknwmwds’m ds?
]

Q4. Did you make correct sentences when speaking today or did you make mistakes? Give an example.

Q5. Was yoyr pronunciation clear today or were some words difficult to say? Give an exampie

G6. What are the biggest problems you faced in speaking today (speaking smoothly, finding words,
making sentences, or pronunciation)?

Mﬂa sx-—o-l-u\ﬁ and  and /gf-wsdu»:.] Nzrprdn

@& 3. STAGE 3: ACTION (My Plan for Next Time) o
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§ 1. STAGE 1: DESCRIPTION (What happened?) Ve ]

Q1. What did you speak about in tm:lay s lesson?
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- 2. STAGE 2: ANALYSIS (How did | do?) L
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Q5. Was your pronunciation clear today or were some words difficult to say? Give an example.
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07, Next time, what will you try to improve in your speaking (speaking smoothly, using words,
making sent: nces or prorluncnatm )? How wnll y u do it?
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